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FOREWQORD
A large number of Connecticut schoot districts have come to recognize
the importance of providing qualitatively different and innovative programs
for gifted aind talented childrer and youth. We are confident that the series
of articles presented in this booklet, prepared by professionals in the field,
will be helpful to school district personnel in designing and develaping pro-
gram; and services for gifted and talented students.

Rnbert 1. Margolin, Chief

Bureau of Pupil Personne! and

Special Educational Services

Connecticut State Department of Education

INTRODUCTICN

One of the functions of the State Department of Education is to provide
them in the development of programs to meet the needs of children and
youth. The dissemination of timely materials Is intended to facilitate com-
munication within the profession and 1o keep instructional, ancillary, and
administrative personnel in contact with a rapidly expanding body of pro-
fessional literature in the education of the gifted and talented.

The State Plan for the Gifted and Talented (1975-80) states that the
Bureau of Pupil Personne! and Special Educational Services will prepare and
distribute various guides, forms, and resource materials on the gifted and
talented to local school districts. This source book is one altempt to meet
the dissemination objectives of the State Plan,

The purpose of this source book is to provide the reader wit:, ideas and
guidelines for designing and developing programs and services for the gifted
and talented in the local school district. We have attempted to choose
materials that are suggested solutions to problems common to educational
programming for the gifted and talented. The content is avowedly selective
and focuses on topics that are of practical value to the reader. Descriptions
of sample programs are intended to generate interest in visitation to some of
our programs. Legislative, bibliographies, in-service and identification infor-
mation is included for purposes of reference, No attempt has been made to
duplicate the textbooks or excellent collection of readings that exist in the
area.

The Bureau welcomes feedback from the field to those responsible for
the publication. If this is done, the readers would serve to strengthen the
future development and dissemination of materials in the arca of the edu-

o cation of the gifted and talented. — W.G.V., Hartford, Conn., August, 1976
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IDENTIFYING KEY FEATURES
IN PROGRAMS FOR THE GIFTED

By [oseph S. Renzulli

Reprinted from Exceptional Children

Volume 35 Number 3 November 1968

Abstract: A study was undertaken to determine which
features and characteristics of programs for the gifted are
considered by authorities in the field to be the most neces-
sary and sulficient for comprehensive programing. The seven
fegtures that were considered to be relatively more essential
than others have been designated as key features of differen-
tial programs for the gifted. Discussion includes a description
of the important dimensions of these key features.

In recent years renewed attention and effort have been
directed toward the development of special programs for
gifted and talented students. Evidence of heightened interest
in this area is found in the rapidly increasing number of states
which have taken legislative action dealing with special provi-
sions for the gifted. In addition to increased support at the
state level, a number of communities have developed programs
through the use of resources available locally and available
under various titles of the Elementary and Secondary Edu-
cation Act. In view of the renewed interest in this area, it
may be useful to call attention to those aspects of differen-
tial education fot the gifted which are considered to be the
keystones of a quality program. Concentration upon a rela-
tively limited number of indispensable program character-
istics provides the complicated task of program develop-
ment with structure and focus, and such an approach may
be helpful in avoiding some of the hastily contrived adapta-
tions that characterized the post-Sputnik era — adaptations
which, in many cases, suffered an equally hasty demise.

The study reported here was undertaken to identify
characteristics considered to be the most necessary for a suc-
cessful program of differential education for the gifted. The
purpose of the study was to isolate through systematic pro-
cedures a basic core of key features that could be used for
program development and evaluation, The concept of key
features represents an essential part of the rationale upon
which the study was based. Reflections upon the entire span
of characteristics which any educational program might
possibly include, from the quality of the classroom teacher
to the adequacy of the supplies and materials that a teacher
has at her disposal, leads to the conclusion that certain program
features and characteristics are extremely more consequential

‘than others, With respect to the whole array of practices and

provisions that posses potential, although in varying degrees,
to further the objectives of differential education for the
gifted, the concept of key features holds that concentration
on a minimal number of highly significant features will facili-
tate both program development and evaluation, This concept
also holds that if the more essential features of a program are
found to be present and operating excellently, then the
probability of less critical features being similarly present is
high.
Procedure

The first step in carrying out the study consisted of search-
ing the literature in order to identify the principal aspects of

Q
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the problem and to locate relevant information and ideas that
might prove useful in developing a comprehensive list of fea-
tures and processes of programs for the gifted. This initial
step included a nationwide survey aimed at locating lists of
criteria used at state and local levels to evajuate special pro-
grams for the gifted.

The second step involved the selection of a panel of 21
expert judges, A larger group of persons who had made sub-
stantial contributions to the field of education for the
gifted was identified according to a number of specified
criteria; then this group was asked to nominate, from among
themselves, those persons whom they considered to be the
most qualified for judging the adequacy of educational ex-
periences for superior and talented students,

The third procedure consisted of developing a relatively
comprehensive list of general features and processes which
represented various identifiable dimensions of programs for
the gifted. This list was based upon those aspects of differen-
tial education which have received considerable and continued
emphasis in both the general literature on the gifted and in
the literature dealing more specifically with programs and
program evaluation. The list was submijtted to the panel of
judges with the requests that (a) they rank in order of impor-
tance those features which they consider to be the most
necessary for a worthy program, and (b) they stop ranking
when that number of features which would assure a program
of high quality had been reached. Thus; it can be seen that
isolating the key features of programs for the gifted was
based on the judgment of persons who were considered to
represent the very best thinking in the field of education for
the gifted. '

The results of this inquiry were tabulated by means of a

pooled frequency rating technique that was based on the

- popular method of assigning to the most frequently chosen
" response the rank of number one. In order that the rank

numbers used in summing the data correspond to increasing
magnitudes of importance, each rank was assigned a rank
value. The rank values consisted of a series of numbers which
were in the exact reverse order of the ranks. Since the maxi-
mum number of program features ranked by any one mem-
ber of the pane! of judges equalled 16, this rank value was
assigned to rank one. Accordingly, rank two was assigned a
rank value of 15 and so on, down to rank 16 which was as-
signed a rank value of one, These results are presented in
Table 1. The pooled frequency rating of each program feature
was expressed in terms of its total rank value. In addition to
the 15 program features included in the original inguiry,
Table 1 also contains 7 write ins submitted by various mem-
bers of the panel and the total rank value of each. The pro-
gram features are listed in hierarchical order according to
total rank value,

Itis readily apparent from Table 1 that the uppermost 7
features of differential programs emerged as a relatively
distinguishable group. It should be noted that the remaining
features were both good and desirable elements of special
programs; however, the ratings of the judges seemed to war-
rant the assignment of priorities to certain aspects of pro-



gram development and evaluation. For this reason, the 7 fea-
tures which achieved the highest collective ratings by the
panel of judges were designated as key features. In the sec-
tions that follow, bricf attention will be given to these im-
portant aspects of differential programs,

Discussion T

Key feature A: The teacher. Although there is little ques-
tion that all students should have well qualified teachers,
the relatively greater demands made upon teachers by vigor-
ous and imaginative young minds require that special atten-
tion be given to the selection and training of teachers for
gifted and talented students, A number of statements in the
literature in the form of principles (Ward, 1961; Williams,
1958) call attention to this important dimension of special
programing and Newland (1962) has provided us with a
breakdown of essential qualifications that can serve as guides
in teacher selection. .

Key feature B: The curriculum. Experiences comprising
the curriculum for gified and talented students should be
recognizably different from the general educational program
that is geared toward the ability level of average learners,
These experiences should be purposefully designed to evoke
and develop superior behavioral potentialities in both aca-
demic areas and in the fine and performing arts. A systema-
tic and comprehensive program of studies should reach all
children identified as gifted at every grade level and in all
areas of the curriculum where gifiedness is educationally
significant. The careful development of distinctive syllabj,

- methods, and materials will help guard against a fragmentary
or 'more of the same"” conception of differential education,
A number of Ward's (1961) theoretical principles of educa-
tion for the gified arc particularly relevant to curriculum
development and can provide valuable guidance in construct-
ing truly differential experirnces.

Key feature C: Student selection precedures, The litera-
ture on giftedness is replete with information relating to the
identification and placernent of superior students, This key
feature acknowledges the existence of all reliably identifiable
types of gifiedness and calls for the appropriate and dis-
criminating use of several identifying instruments and pro-
cesses. Periadic sereening to obviate overlooking talemt of any
kind should be followed by increasingly refined, exacting,
and fair appraisal of specific abilities. Identification and
placement procedures should be carried oul at least once
annually, and provisions for succeeding search bevond the
initial screening and for transfer into and out of the program
should also exist.

Key-feature D: A statement of philosophy and objectives.
The essential role played by statements of philosophy and
objectives in guiding the developing of ¢ff educational enter-
prises is well known. Underlying statements of philosophy

" and vbjectives should take into account the arguments that
support special programs, the broad and specific goals of the
program, and the distinction between the abjectives of
general education and those that have particular relevanee to
differential vducation for the gifted. Although there is some
possibility of well developed programs existing without
written statement about the nature of philosophy and ob-
jectives, it seems highly improbable that school systems that
fave not 1aken the time to develop such docunients will make
seriotts inroads toward the implementation of comprehen-
sive differential programing, e

Key fegiure o Staff orientation. in arder 1o succeed, {
any educational venture needs the cooperation and support
of those persans wha are responsible for jts implementation,

I
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A sympathetic attitude toward special provisions for the
gifted and a basic understanding of the theory and aperation
of a special program on the part of all staff members are
considered to be important elements in helping to realize a
program's maximum cffectivencss. In most instances, staff
members not directly connected with the gified student pro-
gram usually participate indirectly by identifying and recom-
mending students for placement, It is therefore necessary
that they recognize the nature and necds of potential pro-
gram participants, are knowledgeable about the available
facilities, and are committed to the value of differential
qualities of experience.,

Key feature F: A plan of evaiuation. Within the field of
education for the gifted, the need for evidence of program
cffectiveness is well recognized. But the particularized ob-
jectives and relatively unigue learning experiences that
characterize truly differential programs require the use of
objective evaluative schemes that take into account a variety
of important pregram dimensions. One approach to program
evaluation developed by Ward and Renzulli (1967) utilized
cach of the key features here reported as focal points around
which a set of evaluative scales were developed. The instru-
ment, entitled Diagnostic and Evaluative Scales for Differen-,
tial Education for the Gifted, was designed 1o point out
specific areas in which program improvement seems warranjed.

Key feature G: Administrative responsibility, 4 clear
designation of administrative responsibility is an essential
condition for the most efficient operation of all school pro-
grams. Although size and resources of a school system will
determine the amount of administrative time that can be
allotted to the gifted student program, it is necessary that
the person in charge of even the smallest program be given
sufficient time and resources 1o carry out his administrative
duties in this area. Already overburdened adminisirators,
supervisors, and teachers who are given the responsibility of a
special program as an extra assignment without a correspond-
ing reduction in other duties are likely 1o approach the tash
with less than optimal enthusiasm,

Summary and Conclusions .

The intent of this study was to isolate those features
within programs for gifted that are cansidered by recogiized
authorities in the ficld to be the most essential for a worthy
program. The effort was aimed at providing a sound rationale
for decision making to persons who are involved in various
aspects of programing for the exceptionally able. On the basis
af the rankings by the panel of judges, there appears to be
justification for designating certain program clements and
characteristics as key features in progranis for the gifled,
Such a designation is considered to be useful in identifying
areas in which concentration should be placed in the process
of program development and evaluation. The key features
isolated in the present study do not perlain to any given
patiern or organization, but rather attempt 1o embrace
excullent practices presently operating, cither individually or
in varying combinations, and practices that can and should be
inaugurated in view of the behavioral potential of students
who poswsess identifiably superior abilities.
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TABLE 1
Matrix of Frequencies with Which Each of 15 Program Features Were
Ranked in Each of 16 Positions by 21 Selected Judges

Total
Rank I 2 3 4 5 6 7 & 9 10171 1213 141516 rank
Rank value 16 15 14 13 712 11 10 9 8§ 7 6 5 4 3 2 7] value
Program features
The teacher: selection and
training 7 4 4 1 1 1 1 ) 274
(112) (60) (56)(13)(12) (11) (10)
The curriculum: purpoesefully .
distinctive 304 6 1 2 1 1 240
(48) (60) (74)(13)(24) (1) (10)
Student selection procedures 4 4 2 3 2 2 220
(60)(56) (26)(36) (22) (20)
A statement of philosophy
and objectives 9 1 2 1 1 208
(144) (15) (28) (13) (8)
Staff orientation i 6 2 1 1 3 1 200
(16) (50)(28) (13)(12)(33) (8)
A plan of evaluation 4 4 2 1 1 1 139
(48)(44) (20)  (9) (8) (6) (4)
Administrative responsibility T 1 2 3 11 1 1 125
(15)(14)(26) {36)(11} (10) (7) (5)
Guidance services 1T 2 1 3 1 1 95
(13)(24) (11}(30) (9} (8)

Ability grouping and/or
acceleration 2 1 2 1 1 1 1 9

(%]

Special equipment and

facilities . 3 11 1 1 73
(39)(12) (11) (7) (4)
Use of community resources 1 2 1 | 1 50
(14) (18)(8) (7) (3)
Early admission 1 1 11 41
(13) (1) (9) (8)
Community interpretation 1 3 1 40
(11) (27) (2)
Supplementary expenditures 1 i 1 1 35
(13) (1) (6) (5)
A program of research i I 11 25
(13) (8) (3 (1)

Note: — The seven write ins, cach receiving one vote, and their total rank values, are as follows: Community Support for
Quality Eduia[iaﬁj 10; Morale and Esprit de Corps, 9; Student Assessment and Reassessment, 9: Student Performance,
Evaluation, and Reporting, 10; Interpretation to Parents and Selected Students, 9: Small and Flexible Groups, 13; and
Pupil Interpretation, 13.

Numbers in parentheses denote the weighted value of cach frequency, i.e., the frequency multiplied by its rank value,
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HOW TO DESIGN, DEVELOP AND IMPLEMENT
A PROGRAM FOR THE GIFTED AND TALENTED

IN A LOCAL SCHOOL DISTRICT
By William G. Vassar
Consultant for Gifted and Talented Programs
Connecticut State Department of Education

The most recent Federal study on the education of the
gifted and talented (1971) revealed that the talents of
between two million and three million gifted and talented
children and youth go unrecognized and undeveloped in the
thousands of school districts throughout the 50 states, It
also indicated that in 2 majority of such districts the con-
cern for this group of students is given [ow priority and is
sometimes met with open hostility from many groups,

School administrators and other schoal staff should re-
search the various public and private studies on the gifted
and talented which show that such children and youth in
later life very often make outstanding contributions to our
society, specifically in the arts, politics, business and science.

It is often said that such children "“will make it anyway.”
That is a weak, in fact dangerous premise for ignoring the
needs and the potential of the vast number of gifted and
talented children and youth whao in fact can aot fully develop
their special abilities without special help. We are now witnes-
sing the national realization, slow in coming, that in nurturing
the gifts of these special children we are making an important
investment in human resources to deal with the critical prob-
lems faced by society — problems such as incurable discase,
hunger, inflation, etc.

And yet, in far too many school districts, there persists a
traditional attitude which inhibits or prevents developing
special learning opportunities for unusually talented or
gifted students. As a consequence, these students remain
amang the most neglected children and youth with special
needs in our schoals taday,

After a look at this dismal aspect of the problem, the
positive aspect is that a number of states with a large number
of schoal districts are now providing special programs for
their gifted and talented children and youth, These are the
slates which provide:

(1) full-time consultative services to local school districts
from the State Education Agency;

{2) maintain a special state statute, with proper funding,
to assist the school districts in dcvclupmg programs, and

{3) maintain a strong professional development program
through college and university training programs and offer
a wide variety of in-service training opportunities 1o lay and
professional personnel. Prominent among such states are
Califernia, Connecticut, Florida, Geargia, Winois, Nebrasku,
Narth Carolina and Penmylvanm,

Most of these siates have at least one Tull-time cansultant
in the state education agency to assist local school districts in
designing, developing and implementing programs responsive
to the needs of children and vouth with extraordinary learns
ing ability and/or outstanding talent in the creative aris. This
article is offered as a possible resource of assistance 1o edu-
catars interested in developing programs for the gifted and
talented in their schools or school districts,

For those professionats who have interest in g thrust toward
4 mare coordinated effort between general education and
special education for the gifted and talented, the fact must
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be recognized that every school in the nation has some
children and youth who have demonstrated, or who have the
potential for extraordinary accomplishment, How a classroom
teacher, curriculum coordinator, and other professional edu-
cators perceive the needs of the gifted and talented, and how
Lhey zlfcmp( tc pravide Jervices and/ar pmgrgms to meet
glﬁed ;md IJIL,nU:d studen[s to new lcarnmg nppartumtms!

The gifted and talented need to:

® use, develop and understand higher mental processes.

L ml;rihinge and dialogue with their intellcctual peers
(those with similar interests, talents, etc.).

® have the time, space, and staff necessary {o assist in the
development of their outstanding ability.

® understand, appreciate and study the diversity among
individuals,

® have available an appropriate identification process and

ccess to specialized counseling.
® learn to develop life styles commensurate with their
particular profile of abilities and talents.

® have the opportunity to assess their unique talents and
interests,

For many years, most schools have had teachers who on
their own initiative provided stimulating thinking and fecling
environments for the gifted and talenied. Today, with the
increasing mobility of teachers, such fragmented opportuni-
ties occur far less frequently ft:r children most of whom are
held to a curriculum design geared to the middle of the ability
spectrurr. Professional educators, especially those dealing
with curriculum and instruclion, need to be actively invalved
on a continuing basis if a school district is going to provide a
meaningful program for its gifted and talented children and
youth. From the beginning, it must be obvious that any cur-
riculum and administrative designs for the gifted should be
caordinated and articulated with any provisions for such
children and youth existing in the school district.

Professional educators should be extremely aware of
policies; avajlable instructional and pupil personnel; special
cducational services; attitudes of the various publics in the
community; and various state and federal resources relating
ta all aspects of gifted and talented children and youth.
These conditions may impose some lhinitations. Methods for
over coming or madifying these conditions may have to be
varied depending on the local situation,

One interesting note should be kept in-the front of any
discussion. Regardless of the specifics of a curriculum design
in the school district, any special program for any exc
child is basically one segment of meeting the needs of mdwnd
ual groups of children. It should not be a design giving special
privileges to a select few for a narrow purpose.

Broadening your Concept of Giftedness

When we consider providing special progtams [or excep-
tional children, we have to discuss who they Lire as we look at
da hriadenced concept of ginwedness in the 70'-. Wha, indeed,
are they? For many years, plenning and the limited program-
ming we have had in schaal disiricis his eontered around the
-high 1.Q., highly motivated .ind interested s outh, A number
of school districts have cuoellent programs in this category,




This is but one segment of the gifted and talented population
as we perceive it in the mid-seventies. In the past few years,
widespread atteripts have been made to include many other
types of gifts and talents:

® Children and youth who are capable of high creative-
productive thinking. These are youngsters who deal with
their thinking and feeling processes in 2n extremely fluent,
flexible, original and/or divergent manner. Many school
districts identifying and programum:ing for this type of child
utilize the Torrance Tests of Creativity along with various
check lists and rating scales developed to assist the profes-
sional staff in better identifying this specific segment of the
gifted and talented population. .

& Bright underachievers. Many times the school districts
are concerned about the pupil who scores cansistently at a
very superior level on appropriate standardized tests {1.Q.,
achievement, aptitude, etc.), and should by such testing
indicators be functioning at a high level. However, these
children and youth fail to make it in general education and
are not eligible for a regular “gifted" program due to the
fack of classroom achievement, It is well established that such
children and youth may have social and emotional factors

group of children and youth is a very real part of the total
picture of education of the gifted and talented. Impact
types of programs would certainly retrieve a large number of
talented youth who may otherwise be lost to socicty forever.
e Children with potential to gain very superior levels of
ability. These are children and youth who live in sparsely
populated and urban areas who because of cerlain economic,

levels of ability in the school setting. They are those we call
the culturally different, children and youth who have poten-
tial to gain high levels of ability, but who have not had the
advantages of ather children in other sectors of our society.
Recent research has shown us that we are able to uncover such
potential extraordinary abilities and provide special programs
to meet their unusual needs. A number of urban and rural
areas throughout the nation have identified and provided
special programming for such children and youth,

o Children and youth who exhibit superior ability for
leadership. These are pupils who would be jdentified sub-
jectively as possessing superior psycha-social skills and human
relations skills essential to high levels of [eadership, There are
certain personality traits and skills which can be identified
and nurtured at an early age through special programs and/or
services for greater talent retrieval within our society.

* Children and youth who have outstanding talent in the
cregtive arts.

— Music — pupils who exhibit evidence of advanced skills

in performance and/or imaginative insight into composi-*

tion, or who possess the potential to gain such high levels
of performance and/or composition skills,

— Visual Arts — those who possess outstanding talent or

the potential to gain such talent in the arcas of sculpture,

oils, water colors or other expressive media.

= Performing Arts — these are children and vouth who

have demonstrated potential or ability in the theatre arts,

dance, etc.

Educators should understand that thase wha excel in the
various areas of the arts need not be those who are also suc-
cessful in their academic pursuits, Too often various pupils
grams in the arts because they did not perform at a high level
in the academic content areas.
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. Norwich Public Schools

If we consider all of the sub-groups mentioned, we have
certainly broadened our concept of the gifted and the
talented in the past few years, from one of searching for a
narrow spectrum of high academic achievers to one of search-
ing for many other kinds of gifts and talents existing in the,
schools of America today.

IDENTIFICATION

What about identification of all of the types of talent we
have been exploring? We will probably never reach ultimate
sophistication in the identification process of all these child-
ren and youth, but the utilization of a multicriteria approach
will assist us in becoming more sophisticated in our process
of identification. Besides the many available standardized
tests, there are many subjective factors we can utilize to

There are numerous rating scales, teacher check-lists, anec-
dotes, professional observations, parent interviews, etc. The
key factor in the screening and identification process is that
we utilize a variety and multiplicity of selection procedures.
The following resources are examples of noteworthy screen-
ing and identification resources to screen and identify a num-
ber of different types of talent.

Report of the TASK FORCE on: Identification,
Connecticut Programs for the Gifted and Talented, Alan |.
White (Ed.) Connecticut State Department of Education, 1974

The [dentification of the Gifted and Talented

Ruth A. Martinson, National/State Leadership

Training Institute on the Gifted and Talented,

Ventura, California. Schoal District

535 East Main Street, Ventura, California 93001
The following schoot districts exemplify the process of de-
signing, developing and utilizing notewaorthy identification
procedures to identify a number of different types of talent
along with our own state, :

California
Garden Grove Jean Delp
Inglewood Sandra Kaplan .

Los Angeles Unified Schools -Allyn Arnold

Palo Alto Schools Ruthe Lundy

San Diego Unified Schaols  Dave Hermanson
San Francisco Unified Schools William Cummings
Connecticut

Bloomfigld Public Schools
Colchester Public Schools
Ellington Public Schoals
Farmington Public Schools

Lynn Niro

Mel Hyatt

Frank Millbury

Pat Howley

Felice Kaufmann

Stamford Public Schools Margaret Toner

Florida

Dade County (Miami) James Miley

Hillsborough County {Tampa) Diane Grybeck

Palm Beach County (West
Palm Beach)

Polk County (Barton)

Hinais

Chicago Public Schools Richard Ronvik

Rocktord Public Schools Churlotie Hoffman

These school districts use both objective (tests, etc.) and

Robertine Carleton
Elsic Estroff

and eventually identifying many types of gifted and talented
children and youth.

In the creative arts, we have to depend almost solely on
subjective analysis. Much success has been realized in utilizing
the professional judgments of artists, musicians, sculptors,’
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gt(:_’ to determine advanced skills, imaginative insight, in-
"y S¢ interest and involvement in such areas of talent. The
Jieh School Center for the Creative Arts in New Haven,
“Ufecticut; the North Carolina School for the Arts in Win-
5%, Salem, North Carolina and the High Scheols of Music
3y Art and the Performing Arts in New York City utilize
Sieg, Multi-subjective criteria to identify these children and
Yo (.
. “yhe following rescarchers have developed various check-
sty rating scales and packets for identifying many types of
Bl gdress and talent:

C/lffornia — John C. Gowan — San Fernando Valley State
Uhiersity, Northridge, California: Paul D; Plowman — Calif-

OThi 3 State Department of Education, Sacramento, Califarnia,

_Tptnecticut — Joseph S, Renzulli — University of Conn-
¢Cicyt, Storrs, Connecticut.

_F=prida — Dorothy Sisk ~ University of South Florida,
Tanﬁﬂa, Florida.

. Gyosgia — Katherine Bruch - University of Georgia,
hens, Georgia; E. Paul Torrance - University of Georgid,
AUhegps, Georgia: Leonard Lucito - Georgia State University,

AUy 412, Georgia.

AW York — Abraham Tannenbaum — Teachers College,
(Ol mbia University.

Negfth Carolina — James |, Gallagher - University of
N‘z‘fm(:aralina: Frank Porter Graham -- Child Development
CEny of, Chapel Hill, North Carolina.

Wgsiringtorn — Maurice Frehill — University of Washington,
54, (e, Washington,

Administrative Design

e €hoice of an administrative design is one of many
MRy fant decisions involved in program planning.

e administrative design is intended to facilitate maxi-
My ¢ffectiveness of the program in relation to existing
(°Nyzgions, For the most part it will be molded by the philo-
#Ph, and abjectives of the local school district, Further, it
S teflect such conditions as geography, available facilities
S nsportation, along with political, social and educa-
419" 3 implications. With these various elements in mind,

Cly gional educators should consider a number of alterna-
ii*’ﬂ 4 ésigné before making a decision as to which will prove
A5 Jffective for the schaol district. 7

Yh ¢f€ arce a varying number of semi-separation designs in
\/Jh'.i}x; ife youngsters spend some of their time in their regu-
],;sf Q‘I@ses and an dppropriate sequence of lime in a special
q,;:“"h_g, For example, the resource room design, the itinerant
' harapproach, the cluster approach, a district-wide center,
éf‘}i‘si‘jnal center arc only a few of the semi-separation de-
o8 hich are used to bridge the gap between the stu-
gdfl‘—s\ special and general education needs. Admiﬁistrfnivc
aﬁglgrtérﬁay be considered i secondary component of pro-
gyt S
~ "¢ pave a number of different types of semi-separation
dlﬁ'«“ﬂ) ¢in Connecticut: ) )

¢ §jmsbury - elementary school programs far the gifted
;,ﬂd,‘fljl!” ted where the children are served in their home
ﬁhﬂql DY traveling teachers of the gified.” Two clementary
190 ¢ share a fulltime teacher of the gifted at the 4-6 level,

— ® &ylington, Greenwich und Stumford clementary pupils
art fqu,sp’nrwd ta centers within the distriet mr;m‘gml pro-
l}ailﬂ??\ These children are serviced by a cluster of t° _hers in
[HEEQQH‘“‘? The children usually spend from 2075 < of
it Sepool time in the special setting, 7

# N jcott Mt Science Center (Avon) - a center built on a
Fﬁrfﬂ(‘r NEKE site for children and vouth highly taleated in

Q
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astronomy, me/zrology, geclogy, etc, This center services the
entire state ar.d provides special programs to school districts
for such chiicren and youth, It also conducts Saturday semi-
nars '3 hours} ..r in:'ependent research in such sciences as
chror: «biology, astronomy, geology, computer, ecology, cte.
¢ “ducationai Center for the Talented in the Arts (New
Haven) — an eighteen school district high school center for
the talented in the areas of music, dance, the visual arts,
media, etc. Pupils spend half of their day at their home high
school and half at the ECA, working with professional artists
and staff in their craft areas,

SPECIFIC PLANNING
Flanning and Placement Team

The distriet should consider organizing a planning and
placement team within the schoal district to determine the
needs of gifted and talented children and youth, and how
those riceds will be met, The team should include teachers,
administrators, curriculum specialists, pupil persannel staff
and parents. This team is delegated the responsibility by ad-
ministration to determine the following;

[. Need(s) for the programs in the school districts

2. Philosophy and objectives of the Special Program

a. long-range goals
b. short-range ohjectives

. Type(s) of gifted and talented 1o be served

4. Screening and ideatification criteria and processes for
each group of gified and talenied

. Professional and lay staff to serve such children and
youth

6. Physical facilities and transportation

7. Inservice Training of special and general staff in the

schoul district

8. Differentiated learning and thinking experiences and

activities to meet the specific needs of those children
and youth identified

9. Administrative design

10. Community resources — human and physical

11. Special funding — local, state, private, Federal

12, Evaluation = pragram, process, etc,

13. Role of the parznt

[4. Special consultative services

I5. Articulation of Special Programs with General Educa-
lion

[t may seem apparent that some program elements arc
more significant than others. Those mentioned here are
necessary elements for professional educdators ta consider in
designing and developing a reasonable special program for the
gifted and talented. Much has been written in the literature
relative to the 15 factors listed. Each should be considered
in the context of the lacal school district and each should
be thoroughly rescarched, studied, analyzed and synthesized
to determine which direction the school district should be
taking for irs gifter! and talented children and youth.

However, there are two major factars which deserve spe-
cial attention as the total program begins to develop.

First, when a youngster is identified as having a specific
talent or gift, it is most important that he be provided with
differentiated curriculum experiences and activitics tailored
1o his or her special needs. “Moare of the same” or “earieh-
ment undefined” or “expediency acceleration,” does not
constitute a program. This places the curriculum specialists
and direclors in key roles o determine what kinds of dif-
ferentiated kinds of curriculum designs we need for such
children and youth, For example, the Hartfe'd, Connecticut
Public Schools developed a set of curriculum packages for

T
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the w.cademically gifted in cooperation with a number of sur-
rounding schiool districts. The project was called Operation
ASTRA. The differentiated curriculum packages included
"Myths and Mythology,” “Conflict and the Law'’ and ano-
ther in differentiated mathematics, The California State

in the academic areas for elementary school pupils.

A second crucial factor should be differentiating the
teaching strategics used by teachers in dealing with the higher
mental processes possessed by gifted children and youth. For
example, Dr. Frank Williams, a noted researcher in creativity
and giftedness, has developed a series of 18 differentiated
teaching strategies for use with gified and creative clemen-
tary pupils. These strategies provide the teacher of the gifltled
with tools to deal with the higher levels of thinking (analysis,
synthesis, evaluative) these children are capable of handling,
Thez Connecticut State Department of Education has develop-
ed a slide presentation on Aow to uye such strategies in the
classroom with the gified and creative child. Many of the
Connecticut school districts with programs far the gifted use
the Williams strategics in their programs. The slide presenta-
tion is available as an inservice and for those school districts
wishing to explore the use of these strategies,

Differentiated curriculum designs and stressing special
qualities such as originality, fluency of ideas, intellectual
curiosity, independence of thought, conceptual elaboration,
etc., require sequences of time for planning with instructional
personnel to assure the articulation and coordination with
the general curriculum desio—s,

Differentiated teaching, swategies which stress the think-
ing and feeling processes of analysis, synthesis, and elabora-
tion require time and training for the instructional staff whe
will wark with these special youngsters. Utilizing the “low
cognitive-regurgitive level' is one sure way of limiting a
teacher’s effectiveness with such children and youth.

Professiomil personnel, especially those involved in the
instructional process and those wha are designing, develop-
ing and implementing the differentiated curriculum designs
and teaching strategies, know that the best instructional pro-
grams can be doomed to failure if they arefiot based on
sound pub'ic understanding and support. Taday's communi-
lies are actively involved in their schools, and they are in-
creasingly sensitive to changes within them. Schools cannot
move far from the ideas of their constituens without ex-
periencing difficulties.

Any school district secking to develop a sound program
for the gifted and talented must be concerned with keeping
the many interest groups of the community well informed,
The first step toward effective community relations is 3
totally informed general staff committed ta the special pro-
gram for the gifted and talented. A divided professional staff
can guickly destroy the best efforts of a nlanned program.
Administration, through its instructionda leaders, should
assume 4 major role in informing and working with staft and
the mary publics in the communite, Those who assist in
develaping a program are usdally it best supporters. Parents
of the gifted and talented Jare actively interested in their
children’s individual needs, As a group, they can be counted
on 1o give dctive support o d program, i1 they are well
informed,

Counscling of parents of 2itted and talented children and
youth includes both individual and group conseling. 1
aragram is 1o operate successfully parent counseling is
qecessary, The degree of invalvement will ditfer, depending
m\f)f’“‘— complexity of the programs. The major task wili, of
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course, occur during the first year of operation, when the

municate with a large group of parents. An cffective informa-

tional group meeting, or scries of meetings, should be held

lo establish the groundwork for the special program.

Parents should be informed about the broadening concept
of giftedness, its implications, how they can assist their child
and what the instructional program is all about. From that -
point on, counseling will be, more than likely, on an indiv-
idual basis,

The individual who does the counseling must be familiar
with the psychology of the gifted and talented, at the peril of
doing more harm than good when dealing with parents,
Parents will be quick to notice uncertainty and lack of com-
mitment. They must feel that the program for their child is a
quality one. With that feeling in the beginning, success can
be predicted; without it, failure may result,

CONCLUSION

In summary form, here are some of the major features of a
program design:

[} Thase involved in the total program should have a thor-
ough knowledge of the broadened concept of giftedness.

2) Curriculum instructional and pupil personnel should play
key roles in designing and developing programs,

3) ‘An asscssment of needs should be conducted in the school
district 1o point up the priority needs of the gified and
talented.

4) The philosophy and objectives for bath the pupils and
program should be clearly established,

5) Identification criteria for the specific target group(s)
should be fully developed,

6) The administrative design to serve the pupils should be
developed according to local needs,

7) A differentiated curriculum design articulated with dif-
ferentiated teaching strategies for the gifted and talented
should be designed and developed as the core of the pro-
gram,

8) The differentiated program should be articulated and
coordinated with tolal general education at all levels,

9) Public understanding should be nurtured among the many
publics of the community,

[0) Instructional and supportive personnel should be care-

fully sele )

11} A delinitive plan for evaluation should be developed 1o
assure that the goals for both pupil and program will be

mel.

12) Purents should play an integral role in all aspects of the

prosgran,

Community resources of both the human and physical

nature should be fully utilized by these developing and

implementing the program,

14 Funding sources from all public and private sectors should

be explored, )

Programming lor the gifted and talented is an in | part
of the 1ot educational process. By their special nature, pro-
arams will vary from district o district, We should, however,
consider each of the Lictars mentioned when designing,
developing and implementing these special education pro-
2rams for the gified and talented,

5ed
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IDENTiFICATION OF THE GIFTED AND TALENTED

One of the foremost concerns in programming for the
gifted and talented is identification. This process actually
sarves two purposes, It 2nables a Planning and Placement
Team to determine which students possess exceptional abili-
tics such that their needs are not met in the regular program.
Furlher it hemmes ;m;scriptiw: to thg extc’:nt that the assess-
mdrvndualrze pr&:glam plannmg

Mo single identification scheme is wnthgut its shortcom-
ings, nor is any one design appropriate for the identification
of every type of gift or talent, What is needed is a variety of
measures, both objective 2nd subjective, which will support
and sipplement one another.

Connecticut fegislation and administrative guidelines are
based on a broadened concept of giftedness, one which views
traditional academic ability as only one criteria within a wide
specirum of intellectual aptitudes and abilities, including
crealivity and talent in the graphic or performing arts.

As spelled out in Section 10-76 of the Connecticut General
Statutes, "extraordinary learning ability” is deemed to be
the power to learn possessed by the top five per cent of the
students in a school district as chosen by the special educa-
tion Planning and Placement Team on the basis of (1) per-
formance on relevant and standardized measuring instru-
ments or (2) demonstrated or polential academic achievement
or intellectual creativity.

““Outstanding talent in the creative arts” is deemed to be
that talent possessed by the top five per cent of the students
in a schovl district who have been chosen by the special adu-
cation Planning and Placement Team on the basis of demon-
strated or polential achievement in music, visual arts or the
perfarrring arts,

Thus we see that children capable of high performance
include those with demonstrated achievement and/ or poten-
tial ability in any of the following areas, smgly or in com-
bination:

1) gcngral im 'H(:Clual abi]ily'

) CI’I?J,[IVG or prgducmg Lhmking
) leadership ability

) visual and performing arts

) psychomotor ability

) disadvantaged potential

Using these as criteria for gifted and talented may result
in the identilication of three to five per cent of the total
school population, depending on how many students the
program can accommodale.

The responsibility for the identification of eligible pupils
rests with the superintendent of schools or an employee of
the school district to whom he may delegate this responsibi-
lity. Such identification should be based on a study of all
dvailable evidence as 1o the pupil’s ability and potential made
by personnel qualificd to administer and interpret appropridie
standardized tests, judge demonstrated ability and potential,
and recognize outstanding talent in the ereative arts.

Evidence s 1o a pupil's extraordinary learning ahility and/
or autstanding talent in the creative arts must be satisfactory
to the Secretary of the State Boird of Education,

Evidence of giltedness and unusual talent may be deter-
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mined in a multiplicity of ways. These screening and identifi-
cation procedures should include objective measures as well
as subjective evaluations by qualified professionals, These
professionals are responsible for providing an integrated de-
sign which combines objective and subjective measures to
cover such areas as:

1) Consistently very superior scores on a number of ap-

propriate standardized tests,

2) Judgement of teachers, pupil personnel specialists,
administrators, and supervisors who are familiar with
the demonstrated and/or potential abilities of the
individual .
Evidence of advanced skills, imaginative insight and
intense interest and involvement

4) Judgements of specialized teachers (i.c., art and music),

pupil personnel specialists and experts in the arts who
are qualified to evaluate the pupils’ demonstrated and/
or potential talent.

As noted, systematic assessment practices vary according
to the definition of gifledness used, In cvery case, however,
the procedures should be designed to avoid arbitrary cut-off
points or limitations. The identification process should iden-
tify a small percentage of pupils with extraordinary ability
and outstanding talent whose needs are such that they cannot
be met in the regular school program.

PROJECT IMPROVE
System for Identifying Gifted and Talented Students
By Joseph 5. Ranzulli

The purpose of this system is to provide persons who arc
involved in the identification of gifted students with a com-
prehensive plan that will assist them in both the screening
and the selection process. The system is designed

1) to take account of a variety of identification criteria,

2) 1o minimize the amount of individual testing required,
and

3) to show a relationship between the objectives of the
program and the criteria upon which selection is based.

The steps involved in identification should take place in
the spring of the year before students are placed in the pro-
gram, For students who are continuing in the program, the
same procedure should be followed; however, test data
should be updated and information should be obtained from
special program teachers who have worked with the students
during the preceding year. Screening and selection should be
carried out by a commiltee consisting of teachers, adminis-
traters, and pupil personnel specialists.

Before the screening and selection system can be imple-
mented the following three decisions should be made:

1} How many students will be involved in the program?

2} What area or areas will the program focus upon? (Lang-
uage Arts, Science, elc.)

3} From what grade levels will the students be selected?

Onece these basic program decisions have been made, the
following steps should be Tollowed:

PART I; SCREENING
Step A: Intelligence Test Information

Section A of the Screening and Selection Form should be

completed for all students who are in the grade(s) below the X
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grade(s) from which students will be selected for the pro-
gram. In the very early stage of the screening process, all
youngsters in these grades should be considered eligible for
the program. This approach will minimize the chances of
overlooking youngsters who do not earn a high evaluation on
any one criterion, but who may be good candidates for the
program when several criteria are looked at collectively.

Each step in this identification system will be directed toward
reducing the number of students who are eligible for the pro-
gram, )

If the program deals mainly with ane or more of the tra-
ditional academic areas, 2 minimum group intelligence test
score should be established. Any student who has scored at
or above this cut-off point on any of his group intelligence
tests should be continued in the screening process,

Because of errors in measurement that are jnherent in
group measures, and because some youngsters simply do not
demonstrate their best performance in. -group testing situa-
tions, an individual intelligence test should be administered
to all students who score five or less points below the group
test cut-off score. Because of the cultural inequalities in
intelligence tests, minority group students and students
coming from Igw socioecanomic backgrounds who score 15
or less points below the cut-off score also should be given an
individual test. Since individual intelligence tests are-also
culture bound, the subjective judgment of the psychologist
should be used in interpreting test performance for minority
group and low socio-economic youngsters,

Scores from intelligence tests should rarely, if ever, be
used as the only criteria for admission to a program for the
gifted. This is 2specially true if the program focuses upon -
the development of non-academic talents such as art, music,
leadership, drama, and creativity. If the program does focus
on one or more of the traditional academic areas, students
with unusually high scores can usually be recommended for
the program without further consideration of additional in-
formation. With the exception of students who are unusually
low in intelligence, a good rule to follow is THAT NO CHILD
SHOULD BE EXCLUDED FROM THE PROGRAM SOLE-
LY ON THE BASIS OF INTELLIGENCE TEST RESULTS.

!f the program deals with developing the creative potential
which is present in all youngsters, or with special aptitudes
and talents such as music, mechanics, drama, etc., Steps A
and B should be skipped and screening and selection should
focus on Steps C, D, and E,

Action based on Step A

After all intelligence information has been gathered for
students who are eligible for a program that deals with one or
more of the traditional academic areas and cut-off points have
seen eslablished, the following decisions can be made:

I} Students who score len or more paints above the cut-
>ff score shauld be recommended for placement in the pro-
Iram.,

2) Students who score ten or more points below the cut-
sff score should not be recommendud for placement in the
rogram,

3} All other students should be continued in the screen-
Ng process,
wtep B: Achievement Information

If the program deals with one or more of the traditional
cademic areas, Section B of the Screening and Seiection
‘orm should be completed Tor all eligible students who have
ieen continued in the identification process. Section B points
it each student’s best ared(s) of performance, and this in-
ormation should be carefully considered when the program

Q
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focuses on a particular academic area. For example, if the
program is designed to develop advanced levels of proficiency
in science, then special consideration should be given to stu-
dents whc; have demonsirated high performance in this area,
If a variety of special program offerings are available, but
space or scheduling problems prohibit enrollment in more
than one area, student interest should be respected, and, if
necessary, interviews with a guidance counselor should ba
arranged to help students clarify their interests,

At this point, the screening and selection commitiee
should have a fairly good idea about which students are the
best achievers, but whenever there is some doubt about a stu-
dent’s past performance, the information required in Step C
should be gathered.

_Special consideration should be given to students who
scarc unusually high on intelligence tests, but who dlsplay
poor performance on achievemnent tests and/or course grades,
These youngsters may be bored by a curriculum which has
failed to challenge their superior abilities, and this lack of
challenge sometimes causes them to be dusr:lplme problems
in the regular classroom, A special program may be the best
way to renew these students’ interest in learning.

Action Based an Step B

Because of variations in student motivation, different
standards in grading practices, and the frequent lack of re-
lationship between course content and standardized achicve-
ment fests, decisions based on Step 2 should be approached
with great caution. Whenever there is any doubt about a stu-
dent's motivation and ability to accomplish work in the spe-
cial program the additional information suggcsmd in Step C
should be gathered. With these cautions in mind, the follow-
ing action might be based on Step B:

1) Students who have unusually high achievement in the
area(s) with which the special program will deal should be
recommended for placement,

2) Students with unusually low achievement should not
be recommended for placement {note above caution about
studen(s who have high intelligence scores but low achieve-
ment test scores and/or course grades). Students who are
climinated al this step may be nominated later as a special
recommendation.

3) All other students should be continued in the screen-
ing process.

Step C: Teacher Judgment

A Scale for Rating the Behaviaral Characteristics af
Superior Students (SRBCSS) should be completed ror all stu-
dents who have not yet been selected for the program. This
scale was designed to serve as a guide for teacher judgment
in the areas of learning, motivation, creativily, and leader-
ship. The scores from this scale should he recarded in Sec-
tion C of the Screening and Selection Form. The mean
scores of the four separate scales of the SRBCSS should be
computed and the comments of tcachers should be carefully
considered.

Action Based on Step C

1) Students with the hizhest scores on Hu SRBCSS or
other rating scales should be considered for placement in the
special program,

2) Remaining studenits shauld not be recommended for
placement unless they are nominated in Section D,

Step D: Special Neminations

After a final list has been compiled, the list should be
circulated to teachers from the sending classes and they
should be allowed 1o mike special nominations for any stu-
dents who are not un the list but who they feel should be
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given further consideration. Teachers should meet with the
screening and placement committee and be given an oppor-
tunity to make a case for their special nominations. When-
ever a child is not placed in the special program, a brief
statement which summarizes the reasons for not being placed

should be sent to the teacher who nominated the child.

Step E: Special Aptitudes and Talents

Whenever a program deals with the development of spe-
cial aptitudes and talents, the screening and selection process
should show a close relationship between the ability being
developed and the criteria which are used for identification,
In other words, if the program is mainly directed toward the
development of general creativity, then tests of this aptitude
should be given primary consideration in the identification
process. If the program deals with the development of talents
such as art, drama, or music, then persons who are qualified
to make judgments in these areas should conduct auditions
and/or review samples of students' work. Because of the
limited number of objective instruments for measuring
various kinds of talents in the fine arts, a good deal of the
criteria for selection in these areas will have to depend on the
subjective judgment of experts. Some instruments are avail-
able for measuring specific abilities such as mechanical
aptitude, judgment for design, physical dexterity, etc., and
current listings of instruments in these areas should be re-
viewed as a possible source of identification criteria.

At the conclusion of Step D (or Step E if the program
deals with special aptitudes or talents), the Summary box on
the first page of the Screening and Selection Form should be
completed and all students who have been recommended in
one of the screening steps should be reviewed by the screen-
ing and selection committee, In most cases, the list of stu-
dents recommended for the program will exceed the number
of students that the program can accommodate, and the
major task in selection will be to trim the list down to the
desired number. In addition to certain practical considera-
tions such as balance between boys and girls, geographic
locations of students, scheduling, etc., some general guide-
lines can be used to assist in making the final decisions.

. The most important consideration is to achieve a balance
among the various types of students who have been recom-
mended. A good idea is to arrange the groups in such a way
that they contain some high 1Q students, some high achiev-
ers, and some students who have received high ratings in
motivation, creativity, and leadership. This approach may
cause the committee to eliminate some high 1Q or high
achicvement students in favor of students who are lower in
these abilities but high in characteristics that will be impor-
tant to the overall functioning of the group. The result will
be a more heterogeneous group that can profit from each
other and that can engage in activities that require a coopera-
tive blend of various abilities.

A second guideline in making the final selection is to
consider which students might suffer adverse effects from
participating in a program that requires high performance.
Some students do not adjust well to the heightened competi-
tion that is almost always present in programs that bring
together highly able youngsters, and for this reason, it may
be wise Lo eliminate students whose participation in the pro-
gram will place them under undue pressure,
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The development of the Scale for Rating Behavioral
Characteristics of Superior Students (SRBCSS) represents
an attempt to provide a more objective and systematic
instrument that can be used as an aide in guiding teacher
judgement in the identification process. It is not intended to
replace existing identification procedures such as measures
of intelligence, achievement and creativity; rather, it is of-
fered as a supplementary means that can be used in conjunc-
tion with other forms of identification.

A guiding principle in using the SRBCSS emphasizes the
relationship between the student’s subscore and the types
of curricular experiences that will be offered in a special
program. Every effort should be made to capitalize on an
individual’s strengths by developing learning experiences
that take account of the area or areas in which the student
has received high ratings. For example, a student who earns
high ratings on the Motivational Characteristics Scale will
probably profit most from a program that emphasizes self-
initiated pursuits and an independent study approach to
learning. A student with high scores on the Leadership
Characteristics Scale should be given opportunities to organ-
ize activities and to assist the teacher and his classmates in
developing plans of action for carrying out projects.

In addition to looking at a student’s profile of subscores
for identification purposes, teachers can derive several use-
ful hints for programming by analyzing student ratings on
individual scale items, These items call attention to differ-
ences in behavioral characteristics and in most cases suggest
the kinds of educational experiences that are most likely to
represent the youngster's preferred method or style of learn-
ing. Thus, a careful analysis of scale items can assist the
teacher in her efforts to develop an individualized program
of study for each student.




SUMMARY SHEET .
Scale for Rating Behavioral Characteristics of Superior Students
Joseph S. Renzulli / Linda H. Smith / Alan ]. White / Carolyn M. Callahan / Robert K. Hartman

Name - _ . Date —
School _ . N e @Grade  Age __ - o

Years Months
Teacher or person completing this form e -
‘How long have you known thisehild? _____ __ Months.

Directions. These scales are designed to obtain teacher estimates of a student’s characteristics in the areas of learning, moti-
vation, creativity and leadership. The items are derived from the research literature dealing with characteristics of gifted and
creative persons. It should be pointed out that a considerable amount of individual differences can be found within this
population: and therefﬂre the pmfilés are hkely tn vary a great deal Each 1tem m thE scales shﬁuld bE cnnmdered separately

dimensions of the mstrurnen; represent rélatl\!}’ly different sets of behavmrs the scores nbtalrleg t'mm ‘the separate scales
should not be summed to yield a total score. Please read the statements carefully and place an X in the appropriate place
according to the following scale of values:

If you have seldom or never observed this characteristic.

If you have observed this characteristic occasionally. .

If you have observed this characteristic to a considerable degree.
If you have observed this characteristic almost all of the time,

]!"J'] wh 03 b

pace has been provided following each item for your comments.

"Scming! Separate scores for each of the ten dimensions may be obtained as follows:

® Add the total number of X’s in each column to obtain the “Column Total.”

® Multiply the Column Total by the “Weight" for each column to obtain the ““Weighted Column Total.”
® Sum the Weighted Column Totals across to obtain the *‘score” for each dimension of the scale.

® Enter the Scores below.

I Learning Characteristies . . . . . . . . . . . . . N -
II Motivational Characteristies . . . . . . . . . . . o _

III Creativity Characteristics . . . . . . . . . . . . o I
IV Leadership Characteristics . . . . . . . . . . . . ___o - _ -
V Artistie Charaeteristies . . . . . . . . . . . . . . e _ e
VI Musical Characteristiecs . . . . . . . . . . . . . : o —
VIl Dramatic Characteristics . . . . . . . . . . . . i - .
VIII Communication Characteristies — Precizsion . . . . . . _ e .
IX Communication Characteristics — Expressiveness . . . . __ o
¥ Planning Characteristies . . . . . . . . . . . . . e .

16
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dJoseph S, Renzulli / Linda H. Smith / Alan J. White / Carolyn M. Callahan / Robert K. Hartman

Name . _ o _ _

_Date _____ _

School __ _ N . _ o ____ Grade

Age

Teacher or person eémpleting tﬁis form ____ } _

Years - Months

How long have you known this child? R _

__Months.

/
Part [: Learning Characleristics » — Seldom
or never
1. Has unusually advanced vocabulary for age or grade level: uses [
ierms in a meaningful way; has verbal behavior characterized by -
“richness" of expression, elabeoration, and fluency.

il

2. Possesses a large storehouse of information about a variety of
topics (beyond the usual interests of youngsters his age).

]

. Has quick mastery and recall of factual information.

ua

4. Has rapid insight into cause-effect relationships: tries to dis-
cover the how and why of things; asks many provocative ques-
tions (as distinet from informational or factual questions); wants
to know what makes things (or people) “tick.”

5. Has a ready grasp of underlying principles and can quickly make (]
valid generalizations about events, people, or things; looks for
similarities and differences in events, people, and things.

6. Is a keen and alert observer: usually "s:egs maore'’ ar “'gets
more'’ out of a story, film, etec. than others.

O

7. Reads a great deal on his own: usually prefers aduit level books;
does not avoid difficult material: may show a preference for
biography, autobiography, encyclopedias, and atlases,

O

8. Tries to understand complicated material by separating it into - O
its respective parts; reasons things out for himself; sees logical
and common sense answers.
Add Column Total ]
Multiply by Weight (1)
Add Weighted Columun Tolals ]

Total

17
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Scale for Rating Behavioral Characleristics of Superiar Students

Joseph S. Ranzulli / Linda H. Smith / Alan J. White {/ Carolyn M. Callahan / Robert K. Hartman

Name _____ _ ) _ . .. Date _
School __. ] ] . o _ Grade __ . Age ____ — N
: Years Months
Teacher or person completing this form _ N ' . _ ) . . I
" How long have you known this child? o i _ . _Months,
Part [1: Motivational Characteristics » —Seldom — Occa- —Con- — Almaost
or never  sionally siderably always
1. Becomes absorbed and truly involved in certain t@pms or prob- | ] ] ]

lems: is persistent in seeking task completion. (It is sometimes
difficult to get him to move on to another topic.)

2. Is easily bored with routine tasks,

o
g o

3. Needs littie external motivation to follow through in wurl{ that
initially excites him,

4, Sirives toward perfection: is self er:tw;al is not easily satisfied
with his own speed or products.

5. Prefers to work independently: requires little direction from
teachers.

0 0
g 0O

6. Is interested in many “adult” problems such as religion, politics,
sex, race — more than usual for age level,

O

g 0 0 0O oo
O

O o g0 oag

O
U

7. Often is self asgertive (sometimes even aggressive): stubborn
in his beliefs.

8. Likes to organize and bring structure to things. people, and

0
0
U

g o g

situations.
9. Is quite concerned with right and wrong, good and bad: often (| J :] L.
evaluates and passes judgment on events, people, and things.
Add Column Total ] Cl (| ]
Multiply by Weight (1) {2) {3) ()
Add Weighted Caolumn Tolals ] e [ + [ - [
Tertal

18
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Name - . _ . Date ) .
__ Scheol __ . . o . Grade _ Age _
Years Months
Teacher or person completing this form . o . . _ _
How long have you known this child? _ N . Months.
Bart 111: Creativity Characteristics —Seldom —Ocea- . —Con- —Almost
. or never  sionally siderably always

O

Scale for Raling Behavioral Characteristics of Superior Students

Joseph 5. Renzulli / Linda H. Smith / Alan J. White / Carolyn M. Callahan / Robert K, Hartman

1. Displays a great deal of curiosity about many things: is con-
stantly asking quesi.ons about anything and everything.

2. Generates a large namber of ideas or solutiens to problems and

Guestions ; often offers unusual (“‘way out"), unigue, clever
responses.

3. Is uninhibited in expressions of opinion: is sumetimes radical

and spirited in disagreement; is tenacious.

s

. Is a high risk taker: is adventurous and speculative.

[0

. Dlaplgys a good deul of intellectual playfulness; fantasizes:
imagin

with adapting, improving and modifying institutions, ohjects,
and systems,

6. Displays a keen sense of humor and sees humor in situations
that may not appear to be humorous to others.

greatei than usual amount of independence for girls); shows
emotional sensitivity.

tional in himself (freer expre

8. Is sensitive to beauty: attends to aesthetic characteristics of
things.

7. Is unusually aware of his impulses and more open to the irra-
ion of feminine interest for boys,

s ('l wonder what would happen if . '*); manipulates
ideas (i.e. changes, elaborates upon them); is uﬁ;ﬁn concerned

9. Is nonconforming: accepts disorder; is not interested in details;

is individualistic; does not fear bcmg different.

pronouncements withoul eritical examinution.

10. Criticizes constructively: is unwilling to accept suthoritarian

Add Column Tolal

Multiply by Weight

Add Weighted Column Tolals

Tatal
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Scale for Raling Behavioral Characteristics of Superior Students

doseph 8. Renzulli / Linda H. Smith / Alan J. White / Carolyn M. Callahan / Robert K. Hartman

Name _____ . . . ] . Date

School _ _ o __ Grade __ __ Agpe | _ .
Years Months

Teacher or person completing this form ___ . . _ ] _ N

How long have you known this child? _ L . Months,

Part IV: Leadership Characteristics v —Seldom —Qeca- —Con- —Almost

or never  sionally | siderably always

O

l. Carries responsibility well: can be counted on to do what he has O O ]
promised and usually does it weall. .

0
O

W

. Is sell’canﬁdent with children his own age as well as adults;
* seems comfortable when asked to show his work to the class

|. Seems to be well liked by his classmates.

oo d

. Is cooperative with teacher and classmates; tends to avoid
bickering and is generally easy to get along with,

O

. Can express himself well; has good verbal facility and is usually
well understood.

O 0 oo o
0 0O3d
O 0o

U
(]
0

. Adapis readily to new situations: is flexible in thought and action
and does not seem disturbed when the normal routine is

changed,

. Seems to enjoy being around other people: is sociable and ] | O ]
prefers not to be alone,

. Tends to dominale others when they are around: generally ] J (I [
directs the activity in which he is involved. '

. Participates in most social netivities connected with the school: ] ] E] J
can be counted on to be there if anyone is. o

. Excels in athletic activities: is well coordinated and enjoys all d O O ]

sorts of athletic games,

O
U

Add Column Total ] (i
()

—_
—
~—
—_
L]
—
-,
[
et

Multiply by Weight

U
\it
0
0

Add Weighted Column Tolals

r
I
x
i‘
]
Ly

Tutal

20
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School

Joseph S. Renzulli / Linda H. Smith / Alan J. White / Carolyn M. Callahan / Robert K. Hartman

- Seale for Raling Behavioral {

Date

Characleristics of Superior Students

Teacher or person completing this form e

How long have you known this child? . _

Part V: Artistic Characleristics

2]

ERIC

Aruitoxt provided by Eic:

. Likes to participate in art acti

ideas,

. ) Grade __ . -
Years Months
— ____Months.
—Seldom —Qcca: —Con- —Alnost
or never  sionally siderably  always

ities; is eager to visually express

. Incnrparates a large number of elements into art work: varies

the subject and content of art work,

. Arrives at unique, unconventional solutions to artistic problems

45 opposed to traditional, conventional ones.

. Concentrates for long periods of time on art projects.

. Willingly tries out different media; experiments with a

variety of materials and Lechmqma-s

projects,

. Tends io select art media for free activity or eclassroom

. Is particularly sensitive Lo the environment: is a keen observer

- sees the unusual, what may be overlooked by others.

. Is eritical of own work; sets high st
reworks creation in order to refine it.

. Shows an interest in

. Produces balance and order in art work.

dards of quality; often

other student’s art work — spends

time studying and discussing their work.

“jumping off point”

Elabi’:rates on ideas lmm other people — uses them as a

as opposed Lo copying them,
Add Column Total
Multiply by Weight
Add Weighted Column Tolals

Total

21
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Seale for Rating Behavioral Charac teristies of Superior Studenis

Joseph 8. Renzulli / Linda H. 3w

Name o - .

Dule ___

! Alan J. White / Carolyn M. Callahan / Robert K. Hartman

Age

School , _ e . Grade ____

Y cars

~ Months

Teacher or person completing this form ___

How long have you known this child? e

Part VI: Musical Characterisiics

. Shows a sustained interest in music — seeks oul opportunities
to hear and create musie.

ot

2. Perceives fine differences in musical tone (pitch, loudness,
tirmbre, duration).

4, Eagerly partiﬁipateg in musical activities.
5. Plays a musical instrument (or indicates a strong desire to).

6. Is sensitive to the rhythm of ihe musie: responds through
body movements to changes in the tempo of the musie.

7. Iz aware of snd can identify a variety of sounds heard at a
givén moment — is sensitive to “back-ground’ noises, to
‘chords that accompany a melody, to the different sounds
of singers or instrumentalists in a performance.

Add Calumn Total

Multiply by Weight

Add Weighted Column Totalz

Tatal

O
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Scale for Rating Behavioral Charaeleristics of Superior Studen s
Joseph 8. Renzulli / Linda H. Smith / Alan J. White / Carolyn M. Callahan / Robert K. Hartman

Name _____ ) Y . N Date .

School __ ] _ Grade _ Age ) . _

T Years Months

Teacher or person completing this form ___ _ e ) i .

How long have you known this child? _____ . . ____Months.

" Part VII: Dramatics Characlerisitics —Seldom —QOcea- —Lon- —Almost
Or fieper sionally siderably always

]

]
U

1. Volunteers to participate in classroom plays or skits, ]

|
0

[

. Easily tells a story or gives an account of some experience,

g J il

3. Effectively uses gestures and facial expressions to communicate
feelings.

1. Is adept at role-playing, improvising, acting out situations
‘‘on the spot.”

U
g
O O

q
\

O O OO0

. Can readily identify himself with the moods and motivations
of characters,

P ]

. Handles body with ease and poise for his particular age.

ST

. Creates original plays or makes up plays from siories.

8. Commands and holds the attention of a group when speaking.

oggd

9. Is able to evoke emotional responses from listeners — can get
people to laugh, to frown, Lo feel tense, ate.
10. Can imitate others — is able to mimic the way people speak,
walk, gesture,

0

Add Calumn Tatal

Multiply by Weight (1) i2) (3)

‘
o
=

Aded Weighted Colimn Totals ] « [ - [ *
Total o ..

3
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Scale for Raling Behavioral Characleristics of Superior Students
Joseph 8. Renzulli / Linda H. Smith / Alan J. White / Carolyn M. Céll;xha_n / Robert K. Hartman

Name . ] _ R o ~ ____Date ____ e e

School _ . ] Grade _ . _Ape

B - Yeurs  Months

Teacher or person completing this form o I _ _ _ . _

How long have you known this child? ____ R _ . _ ___Months.

Part VilI: Communication Characleristics — Precision —Seldom  —Oeca- —Con- —Alntost
or never  sfonally siderably  always

.

1. Speaks and writes directly and to the point,

04
4

] J
2. Modifies and adjusts expression of ideas for maximum O J
reception.

N
4
L

3. Is able to revise and edit in a way which is eancise, yet
retains essential ideas,

4. Explains things precisely and clearly.

M
0O

5. Uses descriptive words to add color, emotion, and beauty. 1 ]
6. Expresses thoughts and needs clearly and ronciselv. ] |
—
L

0
0 Q
0000

~J

. Can find various ways of expressing ideas so others will L
understand.

3. Can describe things in a few very appropriate words. _d

- Is able to express fine shades of meaning by use of a large ] ] ]
stock of synonyms,

i
N

10. Is able to express ideas in a variety of alternate ways. o] M ]

11. Knows and can use many words elosoly rolated in meaning,
3 ] g

Aded Column Total ] . ] B
Multipiy by Weight i1 (2 (1 1)
Add Weighed Columa Tolals . - . + ]

Total '_ o 1 _]
24
O
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Scale for Rating Behavioral Characleristios of Superior Students

Ny e _ o - _Date ____ _ .

See o0 .
Sygeal —— — Grade __ ___Age

Y eurs ~ Months

Tx\apher or person completing this form ____ L . ] — e

bl(h,lhmg have you known this child? _ e _ ~ o __ Months,

‘[q,,_l IX: Communication Charaeteristics — Expressivenoss =seldom  —Ocea- --Lon- -\ imaost
OF HEUOF sionally sidderably  always

1, Ues voice expressively to convey or enhance measning, 1 ] [ ]

a 2 . . e = o S

= information non-verbally through gestures, facial 1 ] ] ]

ns, and “hody language.”

[ _ . R il = - —

i g7 &0 interesting storvieller, [ _ L [

+, gffes colorful and imaginative figures of speech such as puns i ~l] ] . 1

otd analog

Aeded Columan Total

Multiply by Wegght il 12 i) )
Ade Wershied Column Totals [ < I « T + M
Teatarl o -]

25

O
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Joseph 8. Renzulli / Linda H. Smith / Alan J. White / Carolyn M. Callahan / Robert K. Hartman

Name ____ _ L o Date __ _ o
Schaeol . ) o R . Grade _ . Age _

’ Years Months’
Teacher or person completing this form __ e . - ] _ .
How long have you known this child? _ _ ) Months.
Part X: Planning Characleristics —Seldom  —Qcea- —Can- —Almost

ar never  sionally siderably  always

1. Determines what information or resources are necessary ! O J ]

for accomplishing a task.

0

O3

[ 0]

. Grasps the relationship of individual steps to the whole
process.

L]

3. Allows time to execute all steps involved in a process,

1. Foresees consequences of effects of actions.

000 O

5. Organizeswork wett. ~~ [7]

6. Takes into dccount the details nér;-r::ssary to accomplish a goal, ! N

Uaooano
00000

7. ls good al games of strategy where it is necessary to anticipate |
several moves ahend. '

d 0Do0o0o

0

8. Recognizes the various allernative methods for accomplishing -
a goal.

g 0O

0

9. Can pinpoint where areas of difficulty might arise in a pro-
cedure or activity,

O
o o O
B

.
.

oo

od o

10. Arranges steps of a project in a sensible order or time [Z]
sequence,
11. s good al breaking down an activity into step by step ] (]

procedures,

e
2]

. Establishes priorities when organizing activities,

13. Shows awareness of limilations relating to time, space, 1 1
materials, and abilities when working on group or
individual projects,

14, Can provide details that contribute to the development of a (] Il ] ]
plan or procedure,
15, Sees alternalive ways to distribute work or assign people to secomplish [ [ - ]
a task, :
Add Column Tital i "] 1 d
Multiply by Weight (1 ) 1) (1)
Ade Weighted Caluma Tolals ™ « 17 « ] « [
Tutal F o
YA
X 20
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IN-SERVICE TRAINING PROGRAM MODEL

FOR PROFESSIONAL PERSONNEL IN THE

EDUCATION OF THE GIFTED AND TALENTED

Philosophy R TR e o
Schcml dislrimf. funcﬁun 1o meet th Lclut'ninn;ll n;uds of . 1_h¢: I?"‘f”,%%huql d'blr'%l hnis 4 rg;puns@”[W}n_ provide

for professional growth of its total staff, This in turn

maximizes growth among the special groups of children
and youth being served.

d. Morale is related to competency and commilment, -

Strategies-Instruction

punem of th‘ sc;houl dlslrlcl (;,anrxll Qdumlmm 5p1;—(:|;l,l c:du=
cation, cic.) deserves its share of resources such as time, pcople
and funds. A you know, most decisions refated to the setting
of priorities among these components place “people’ and T T .
"things” in competition for the all too scarce "time’ and a 5??5}”“?}1@{ lncthzlnfj?al d'lf‘;rznfcg ?Qm"ldslm'“m
“resources.” The greatest need is too often placed in the 3 Cr:m}img A variety of difierenlialed teaching strategles.
“things” category. T

C e . . 4. Information and knowledge are constantly bein
When we discuss training for an educational component, Be siamtly 5
? changed, reworded, or refined.

N

we are talking about a people activity, Each school district 0 . ; . o . . )
I E p ,p L y T b. Responsible relationships with pupils and aduits re-
should be committed to the continuing education of all its B T L
e o . T quires familiarily with appropriate bodies of informa-
professional personnel involved in the education of children . g e
lion and knowledge,

and youth, This commitment is a natural extension of the oo e
s T L o - Processes-In-Service
commitment to quality education. Further, as the local school LT ) e
e T T R, a, School districts must determine that in-service training
districts expand their instructional programs, add facilitics e b g e o
e o ) for the gifted and talented is a high priority of their pro-
and increase resoLrces, [hL‘Y create or impuose ne
tions on instructional and ancillary staff for positive per- b
formance. As administrative and supervisory staffs expand
their expertise through pre-service and graduate study, their
expeclations for professional performance by the general

gram support system,
. The resource of lime must be provided within which
appropriale in-service activities can occur,
¢. Human and fiscal resources arc essential to any well
developed in-service program.

staff increase. A sensitive school district should, therefore, e o

T e - T Ty d. Expertise required to:
provide alternative opportunities for the continued profes- Lo
A i e A i a. analyze in-service needs
sional growth of those who work with gifted and talented o e o

L e : b. design and develop a program
children and youth,

¢. implement the prescribed program and cvalualc the

The total time, human and financial resources provided

. L ST results gained
by the school district for such professional orientation, pre- &

School districts should be provided by the State Agency

paration and in-service training will directly reflect the - ! . C
P,”'?%m:‘, “jd F',‘,EL!:V'(‘L _lf'f”_f 5 ) il q”ull}/ ) Lj - with models, professional assistance and resources to
district’s concern for professional growth and the process P o e
help establish priorities and needs for in-service educa-

that brings about change 1o meet the needs of the gifted and lion
talented, Commitment Lo improved in-service training can o
best be reached when: PART I

1) the district recognizes it as part of the total educational PROCESSES OF IN-SERVICE TRMN!NG
slruclure FOR THE GIFTED AND TALENTED

2) the participants are involved in the planning and The various processes of in-service training for the gifted and
implemeniation chnlcd dc“ribc [hﬂSC Fum:;ticms which muslt hc pcrfﬂrmcd

3) the district views inservice training 1o be as important in order 1o assess

as other companents of the educational plan. Ui“”'ﬂéj Pf‘lfﬁ"dm= ThL des lsﬂ ﬂ”d lmplemcmaumn Df lhESE
Basic Assumptions processes may be carried oul in various ways, approaches,

. _— . directions and by various clusters of targel groups of those to
When a school district has developed a philosophy rela- LR y L Bel gfoup
. . .. . e T pdrticipate in the training.
tive to in-service training for the gifted and talented, opera- i -

. - Tttt hese processes dare ¢ V'i*d i !h" following manner:
tiondal guidelines must be designed 1o assure effective imple- T'hL;‘L' ?r' LLRSLS AL den vdm e Ih 5 ne
. A50SS5

mentation of the philosaphy. - I f
These guidelines are represented by four variable com- "‘F’"}“fl ?!'k"!r' IL,l,I:j rglalny;tn the Spcglflgh of educition
ponents relative Lo the concept of in-service training: 1) hu- of the gifted and talented. ,
2 i 2. Prescriptive - Review the data gathered and then make

man resources, 2) strategics, 3) content arcas, and 4) the

; . LT o s which will initiate
processes related to in-service training for the gifted and hich nhate

selection of uppmpri;lm strategie
lalented desired changes in staff,
et el = B . imia e P [ R N N N _
Each of these components is delineated by several basic 3. Lwvaluation - appraisal which relates to the degree of
Bsumptions success attained by the in-service program. Therefore,
]' Hurr?rr'ln R’;'wurfﬁ it is obvious that specific objectives of the training
' 1 "All target groups (Board of Education, community, program, as well s wr |ll}:n otteomes for professional
. R - Ty o ; Vi P v PV ’: '='——"@'1—~" 1% 45 =tive
administration, ctc.) should have the development of PLIIM1I’]LI" are essential first steps to any productive
professional competency in 1his area as a top priority, = | cvdluation. ities which reflect i
: ; 4. Interventions -- activities which reflect incorporatic
b. Commitment to improvement should precede the A Interventions -- activities which reflect inc rporation
design of such improvement strafeaies ol various changes in objectives needs or outcomes. A
T T continuous flow and utilization of feedback determines

]
-3

[
[
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the effective utilization of proposed activities.

for:
1.

2,

5.

assessing its in-service needs relative to the education
of the gifted and talented.

talented in-service training program in their school
districts,

. specifying the outcomes they anticipate for the partici-

pants in the process.

. initiating contact with various human resources who

have the capability-of providing interventions to effect
their needs, -
identifying the follow-through aspects as this relates to
time, personnel and resources.

The state education agency should assume the responsibility

for:
1.

O

ERIC

Aruitoxt provided by Eic:

providing a scheme to assist the local school districts
with the necessary lechnical assistance necded to
develop the training program.

. providing a clearinghouse where the districts may ob-

tain information relative to accessability of profes-
sional expertise needed to conduct training programs.

. coordinating state-wide and regional workshops and

institutes to demonstrate how school districts may
train personnel in the education of the gifted and
talented at various levels of training,

. maintaining a continual assessment as to the needs of

training in the various local school district.

il
d



MODEL A

PROCESSES OF IN-SERVICE TRAINING

ASSESSMENT o j’> PRESCRIPTIVE
EVALUATION ACTIVITIES
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THREE DIMENSIONS OF IN-SERVICE EDUCATION

AREA(S) OF GIFTED & TALENTED

LEVEL - ENTRY AND EXPECTANCY LEVEL OF PARTICIPANTS

CONTENT - SPECIFIC CATEGORIES OF INFORMATION
COMMON TO ALL AREAS

P-i i S

. ORIENTATION

2. DESIGN & DEVELOPMENT

A. INITIATION
3, IMPLEMENTATION
B, UP-DATE

/

01

4, LEADERSHIP TRAINING

/

/ BUDGET

COMMUNITY RELATIONS
HER

/ PARENT-FAMILY ROLE

/' REsEARCH

/ PHILOSOPHY & OBJECTIVES
// NEEDS FOR PROGRAN

// SCREENING & DENTIFICATION
/ PLANNING & PLACEMENT

/ ADMINISTRATIVE DESIGN

/ DIFFERENTIATED TEACHING STRATEGIES
/ DIFFERENTIATED CURRICULA

MATERIALS & EQUIPMENT

/RANSPORTATIUN

/ COMMUNITY RESOURCES
// SUPORTIVE SERVICES
L/ LEisLATION
FACILITIES
/ ADMINSTRATION & SUPERVISION
/ ARTICULATION & COORDINATION
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A.  Philosophy

SECTION A

(To be cornpleted by school district)

1. Does your school district have a written policy relative Lo:

C.

N

d.

21

d.

COMMENTS:

A. Time

in-service education
travel

conferences, conventions, workshop attendance

Does your district usec in-service education as an integral part of a lotal program design:

always
sometimes
rarely
never

Does your district provide time for in-service education:

a.  regular basis (one day a month, week, etc.)

b.  occasionally for special programs

c. as part of oricntation programs

d. summer

e, other .

COMMENTS:

C. Sypport

1. In-service education is supported by:

il

released time
financial assistance as per cantract
summer work arrangement

other

‘ 32

Yes or No



COMMENTS:

2. Is there a specific budget allocation in your district for in-service education (speakers, travel, etc.)

a, Yes _

b. No

COMMENTS:

D.  Professional Staff
1. involvement
a. To what degree are teachers involved in developing in-service programs.
1. always

2. sometimes

e

rarely
4, never -

COMMENTS:

2. Selection
a. voluntary -
b. appointed -

I, administrator
2, leachers associations
3. combination (1 and 2)

4, other

COMMENTS:

(Refers to Model 11)
Side 1 — Areas of the Gifted and Talented
The following target group(s) of gifted and talented children and youth are in need of in-service program d@vclgprnem:
a.  High 1.Q. - High Achiever e
b. Bright Underachicver -
c. High Intellectual Creativity

) . s
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d.  High Potential — Culturally Different
e.  Musical Talent

f. Talent in the Visual Arts

g Talent in the Performing Arts

h. Leadership

i QOther

Side I — Entry and Expectancy
A.  Entry Point

1. Public(s)

The development of in-service programs should reflect participation of:

i, Beard of Education
b. Administration

Teachers

L]

d.  Ancillary Staff
c. Parents

f.  Combination (pleasc specify)

8. Others (please specify

[

identified in A-1 is at the following level of entry:
d. Orientation for program
b. Design and Development of a program
C. Implementation of a program
I, initiation
2, expansion and/or update

d. Leadership training

ERIC

Aruitoxt provided by Eic:

The designing of in-service should reflect the current st

28

atus of the population to be served. The group (s)
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B. Expectancy

State in specifics what is expected of the group(s) at the completion of the in-service process.

1.

The statements should reflect responses given in A-1 and A-2 and should be stated in behavioral terms.

Side 111 — CONTENT

a.

Please check the content components which should be included in the in-service program:
Research -

11,

1.
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Philasophy and Objectives
Needs far Program
Sereening and Identification
Planning and Placement
Administrative Design
Differentiated Teaching Strategies
Differentiated Curricula
Materials and Equipment
Transportation

Conumunily Resources
Suppartive Services
Legislation

Fucilities

Administration and Supervision

]
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Articulation and Coordination
Budget

Farent-Family Role
Community Relations

Other

\G‘_‘
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EVALUATION OF PROGRAMS FOR THE GIFTED AND TALENTED

Gifted programs depend for their very existence on the
support of local communities, baards of education, und the
administrative and teaching personnel in each school district.
In an effort to assure themselves that time and resources are
being well spent, these groups and individuals rightfully ex-
pect special pragrams to be held accountable for instructional
outcomes and fulfillment of stated objectives. Fvalugtion of
programs for the gifted aind talented is, however, fraught with
difficulties. It is no simple matter, for example, to locate
tests which adequately measure gains in special interest areas
or which assess levels of cognitive operation bevond simple
recall of facts. It is also difficult to meagsure many: important
affective outcomes. However, with a thorough knowledge of
the techniques and instruments available, meaningful evalua-
tion can be achieved.

ISSUES IN EVALUATION AND ACCOUNTABILITY
IN SPECIAL PROGRAMS
FOR GIFTED AND TALENTED CHILDREN
— By Maurice |. Eash, University of lilinois at Chicayo Circle

Accountability and evaluation have become code words
for a pervasive public sentiment that invesiments whether in
malerial goods like automobiles or social goods like educa-

bumps or education docs not educate is viewed as a fajlure
of producers being held accountable for making good on the
promised performance of their goods when the consumer
made a commitment of good faith in the producer’s initial
claims,

Evaluation enters into this dispute as a process which
checks the goals obtained in a program against the goals
promised. However, evaluation is more than determining
the amount of agreement between goals, jusl as consumer
protection is more than a haggle over a fair price. In the

large they culminate in philosophical differences, the neces
sity of ordering values along some priority, and the expan
of considerations to whether the goals were worth pursuing,
How goals were selected, what shifts were made from the
initial formulation and what tradeaflfs were made in sclection
of these goals against other passible alternatives become
CVillLl'liii’Jﬁ qucﬁtiun% of concern cqual 1o 1hc qucq'inn of

'§pcudl prn;,,r 1ms, in Ihls case L‘dllml[lﬂndl programs for
the gifted and talented, pose special problemis in evaluation
Lo determine accountability. Accountability is integrally tied
up with evaluation in the need Tor obtaining trustworthy data
that prompts agreement on the reality it represents, Thus the
resolution of centrial issues in evaluation Jand accountability
is a critical consideration in the long range funding of pro-
grams for the gifted and talented,

This paper examines three issues and suggests guidelines
for their resolution by the program planning and funding
agencios, The three arcas of issues in evaludation are:

1} What are appropriate framewaorks for Tield evaluation
as they relate 1o special educationdl programs?

2) What approach to evaluation methodology is compre-

&

hensive and recognizes the necessity for severdl levels of

3) What role might granting agencies serve in rendering
more intelligible the felationship between broad arcas of ac-
countability and the evaluation research that makes account-
ability a valuable and generally accepted constituent of every
program?

A Framework for Field Evaluation of Special Programs

Special programs present particular evaluation problems
inasmuch as they arc often innovative and developed within
field setiings as opposed to a more controlled environment,
Neither of these conditions preclude the use of an evaluatjve
research, but they sei forth methodological problems for
program administrators, project evaluatars and granting
agencics, which, if not reconciled, are a continuous source of
antagonisms which sced conflict and interfere with efficient
program functioning.

Programs which arc established under the rubric innovation
often lack specific definable objectives that are deemed
necessary in evaluation research, Thus if the evaluater or
granting agencies insist on ready made specific objectives
which serve as the instant source of eriterion measurements
for the worth of a program, innavation becomes sacrificed
o meeting this demand, or a climate of duplicily between
program developers and evaluators prevails, Therefore, field
programs dubbed innovative must have the option of evolving
further objectives and clarifying inital objectives as experience
sheds light on new cducational processes and dispels previous
assumptions of the program staff,

These mare flexible program requirements make demands
on cvaluators 1o help clarify objectives and trace their
evolulion as well as to design evaluation of abjectives stated
at the beginning of a project. In this respect the framework
of a field evaluation differs most radically from a laboratory
rescarch project with comparatively fixed goals and the
rescarcher’s task to prove or disprove previously hypothesized
relationships. )

In most innovative programs the state of knowledge per-
mits some conjectures on relationships; however, the specifica-
tion of variables and their relationships is usually not possible
with any degree of precision. Thus the program evaluator
must recognize these differences {which are discussed at
greater length under the heading of differential evaluation)
and must use a conceplual scheme to select appropriate
evalualive procedures and to puide the collection and
analysis of data,

As siiggested below, this means placing the program along
a continuum determined Lirgel sf formalized
abjectives that specily the relationship of variables and the
clarity of these relationships, the interaction of theoretical
constructs, and operational descriptions.

Table I presents a continuum with these three points
designated. On the continuum three models are described:
the initiatory madel, the devetopmental model, and the
integrated model, In the initiatory model the planning of
godls, specifications and operations are the major processes.
In the developmental maodel the actual construction and
lesting of o program in a ficld operation are the chicf char-
dcteristics, [n the integrated model the program is ¢lear on

O e
evaluation? 3 { ity goals, can predict with reasomdble accuracy the outcomes

ERIC 3

Aruitoxt provided by Eic:



and generates evaluation data for internal adjustments, These
are defined in Table | and a sample description is given of a
program at cach model stage.

. Anevaluator can be useful at any of these stages, but he
‘will need to frame his eviluation guestions and methodology
in recognition of the stage of the program madel.
Differential Evaluation

Once the various models are recognized as being distinet
phases in program development the evaluation designs needed
to collect and compare data can be drawn. As the descrip-
tions in Table 1 indicate the evaluation while important at
cach stage does present different issues and subseguently
shifting demands on the evaluation design. In the initiatory
madel, an evaluator would be more concerned with analyzing
the functioning of the commitice and making recommenda-
tions for their future work than gathering data on the tenti-
tive paper program,

Some representative and specific questions which an
eviluator would raise are shown in Table 2, Recognizing the
varying emphases and demands on evaluation and lin ing it
lo a model of program development calls Tor differential
evaluation rather than the application of a standard set of
tools to a situation. In a similar view the focus of the ac-
countability will shift with the data under consideration.
Table 2 carries an example of differential evaluation executed
along the three dimensions of effort, effect, and efficiency
in the program model. Table 2 should be read in conjunction
with Table T for the evaluation questions are drawn from
the descriptions of the programs. The evalualion questions
on cach of the three dimensions of cffort, ¢ffect, and effi-
ciency should clicit data which when put together beging
Lo give & coherent picture of the model, its main constructs
and its functioning. Note that one question by itself is not
decisive but together the questions combine to allow an
evaluator to make comparisons and decision-makers to judge
dccountability,

Euach dimension of evaluation has some common character-
istics, but secks different data given the stage of the program -
model. As an example, within the dimension of effort, the
evdluator should know how time is spent, since time is one
af the costly ingredients in program development, How the
staff spends time on arcas which relate directly 1o delivery of
services and concentrating program effects is an especially
critical question in the developmental and integrated models.

The determination of the program's effect has been the
primary concern in evaluation and research, Product evalua-
tion hus usually concerned itself with effects, but as the
reader will note the initiatory maocdel does not have a product
emerging from the intended clients of the program. Therefore
the questions in the initiatory madel call forth data on the
process of model development, and there are few outcomes
from the model to study. As the program maodel maves fur-
ther toward becoming an integrated, fully developed model
the emphusis on evaluation of products and other oulputs of
the madel increase. In the evaluation of an integrated model
the attainment of goals and their congruence with origina
goul formulations, the most conventiondl definition of
accountability is more closely Tollowed, Equally important is
the attribution of cffects to specitic program components
and activities,

In order for these relationships to be ascribed, it js neces-

ssary to delineate a program model and be able to guarantee o
degree of consistency of functioning. These control factors
are usually achieved in the develupmental madel where the
definition and description of the main constructs are distilled
from the expericnce of operating the mudel and observing

ERIC
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results. Without the specification, consistency of functioning
and agreement on the reality of the basic constructs, altrj- ]
bution of effects to the model’s specific functioning is largely
speculative. For example, in the developmental model des..
cribed in Table !, the improvisation of program by teachers
rules out the study of specific instructional treatments of
gifted children. If an original objective is to explore strdent
aptitude and instructional treatment interactions on achieve-
ment, this is precluded until the developmental model de-
fines and stabilizes the teaching, recognizing of course the
need for other routine controls as well,

Because field settings lack controls which are available
within a laboratory, a program produces unanticipated ef-
fects, These may be obvious or subtle, and the staff through
their long association with the program accept them
without awareness of how they have redirected the original
aims of the program. In one instance outside evaluation of a
program for learning centers-for remedial work in clementary
schools found the students had over a period of time re-
arranged their schedules 1o spend more time in self program-
med aclivities in learning centers than in any other single class-
room subject. While one may applaud this management of
instruction, a study of students’ records found that students
were not using the learning centers as they were designed for
remedial work in arcas of greatest weakness, Over time the
program had been diverted from its original goal of pro-
viding special assistance in areas where students needed extra
academic work to ane where students pursued immediate
interesis, Hence the evaluator wili need to study unantic-
ipated effects as well as direct effects jn relating outcomes
to intended goals,

Efficiency relates the efforts and resources commitled
to the effects achieved. Usually these are recorded in some
cost-benefit statements, Again, as in the other two dimensions,
the focus of the evaluator and the data collected will be re-
lated 1o the stage of the program model, In the initiatory
mode! the emphasis will be on process daia as the develop-
mental model or infegraled model is planned. As the model
becomes operationalized, the evaluation for efficiency shifts
lowards assessing the relationships of effort and effect as
they are reflected in the mode output, in this case the de-
livery of an educational program to talented and gifted students.

. Evaluation is frequently defined as a fair comparison, and
within each dimension the data is eventually compared with
other data for a basis of judgment. Sometimes the compari-
sons are made of the same groups over time, much as one might
compare his own income tax returns o chart his cconomic
progress over a4 period of years, The ather usual evaluation
procedure is to compadre one group with another group.
Staying with the individual income tax analogy, one might
compare his income 1o a group of people with similar cduca -
tional attainment, place of residence ¢ occupalional status,

In the example in Table 2, the program is compared with other
programs within the school district and with similar programs
in other school districts,

In the development of new programs in cducation, inte-
grated models are rare. Typically federal funding for
innovation has been to stimulate initiatory or developmental
models. Funding often terminated before the intergrated
models weie produced. Development has suffered further
fram the failure 1o distinguish between these three models.
As a consequence the evaluation designs have subjected initia-
tory and developmental models 10 iccountability demands
that were appropriate for integrated models. What were thus
deemed deficiencios by the evaludation diig may anly have

been developmental growing pains as the maodels were not
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-at stage where the effects as a product outcomes were ready to
be assessed.

Under this plan of recognizing and allowing for stages in
educational program models, the evaluation designs for insur-
ing accountability will assume forms associated with the present
stage of the educational model and not rely on only one data
category, product outcomes, to assess all program models,
Accountability thus becomes at the initiatory stage a formu-
lating and carrying out of an evaluation design which lays bare
the pracess and progress of the planning venture and permits
a degree of comparison with other similar efforts. The client
for evaluation finding at this stage is the body doing the model
building. At the developmental stage accountability is assisted
through an evaluation design that continues its emphasis on the
individuals responsible for building and operating the model
but also collects data on the program model's operation. In
the integrative model accountability shifts heavily to data
which will give an assessment of the outcomes of the program
as compared with original intents and other similar programs,
The emphasis of each of the dimensions and foci of differen-
tial evaluation is the relating of evaluation design and emphasis
to program madels,

In the light of past confusion on the function of evaluation
and its relationship to accountability the above conceptualiza-
tion can be constructive, A list of guidelines which would assist
funding agencies in orienting program developers and also
the funded follows.

Evaluation Guidelines and Funding Agencies

1) Innovative program proposals should designate the type(s)

of models they will fashion. If they are using an initiatory

model they should be required to construct a time sequence
for advancing to a developmental model and to an integrated
model. In special programs for the gifted, some proposals can
bypass the initiatory model and proceed to a developmental
mode! through utilizing available data on extant programs as a
basis for construction of a model,

2) Program proposals'should relate the three dimensions
of evaluation, effort, effect, and efficiency to the program
nodel. The evaluation design should reflect the dominant char-
acteristics of the program model. This means that the requirement
of accountability gives recognition to the need for different
:mphases in the evaluation design. In the initiatory model the
three dimensions of evaluation focus primarily on the organiza-
‘ional structure as the data source and the client. The evaluation
lata should assist in improved formulation and increased effec-
iveness in model building. In the developmental stage the
ocus of the evaluation design shifts more to the program maodel,
nd its clients, the siudents and product outcomes become of
reater concern. In the integrated madel, the evaluation design
enters on the madel as a defined program. Selected from a
ange of alternatives it is judged on how well it attains its pro-
essed goals and how it compares with other programs. Special
rogram proposals for the talented and gifted will contain
ppropriate comparison procedures and relate costs to benefits.

3) Program model proposals will contain a comprehensive
esign for evaluation and relate this design to accountability.

he evaluation designs will become a functioning part of the

rogram mode! and render data on performance to decisic
takers within the first year of functioning. The evaluation
esign should parallel the program model design on a time line,
flecting the changes in the model and the corresponding
:mand for different evaluative data. Models for programs for
te gifted and talented would nwe o variety of measures in
sessing cognitive, affectiv: and context changes in the students
do~raanization.
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4) The evaluation design should render data that will aid
decision makers at the several levels. Asan integral part of the
functioning program madel, the data should assist the active
participants in the model as well as those who sit as gatekeepers
on resources that give sanction to the program. Therefore, in
carrying out the evaluation designs there will be an interplay
between the evaluator and the program model participants as
well as between the evaluator and the gatekeeper, This
transactional use of evaluation will aid in developing eval-
uation skills in program participants, encourage widespread
use of evaluative data, and assist the evaluator in grounding
his design in the reality context of the project.

5) Since transactional evaluation involves a close association
of evaluator and evaluated, provision for outside evaluators
to assist with perspective should be made. The program pro-
posal should make provision for an inside evaluator and
establish some criteria for selection of an outside evaluator.
Of primary concern is the relating of evaluation and
accountability for the program model in a continuous
fashion — directing ¢ always to clarifying and improving
the alternatives in the educational programs for the spec-
ial target population, in this case gifted and talented children.

Accountability can not be divorced from evaluation and
will be moved from the area of subjective judgment to the
extent that appropriate evaluation methodology is brought
to bear. Suspicion of evaluation surfaces where data is
remote from direct usefulness to the practioner and becomes
viewed as a coercive weapon to structure behavior. How-
ever, decision makers at all levels need accurate evaluation
to form judgments whether gatekeepers or field practioners.
Differential evaluation geared to a series of models of
program development assists in resolving some of the issues
that detract evaluation from playing a more viable role
at several levels of decision making in the search for im-
proved educational programs, which is the goal of all
those who demand accountability. With the application
of appropriate evaluation procedures as suggested in this
paper, accountability can be rendered more directly as
evaluation becomes more useful to all participants, be
they school boards, professional practitioners or the recip-
ients of an educational program.




INITIATORY MODELS

Models are vague, intuitive in effects
to be achicved. Objectives are stated
as general outcomes and social goods
to be achieved. There is much con-
cern with theory, the debates on al-
ternatives are theoretical rather than
operational or data based. Justifica-
tion of the program may be drawn
from analogous programs in other
contexts or be based on philosoph-
ical assumptions. Details for opera.
tionalizing the proposal are sketchy.

Table 1

Three Levels of Program Models in Special

Programs for Gifted and Talented
DEVELOPMENTAL MODELS
Models, where a mixture of objectives
prevails, Macro objectives give gon-
eral guidance and some micro objec-
tives are defined. Objectives still seem
to be shifting and the model still takes
different forms in individual staffs’ de-
scriptions. There is more concern with
operational alternatives than a given
alternative. While the program is
operating there are many unknowns
and frequently considerable improv-

Asation,

INTEGRATED MODELS

Models have specific objectives to be
achieved. There is monitoring of pro-
cedures for consistency of operation,
Relationships of treatment (what is
donc educally) and effects (outcomes)
are specified, and reproducibility is
enhanced by elaborated descriptions
of the model in operation,

Logical relationships are explicated,
and empirical data are being collected.
The outcomes are being assessed and
the range of effects are capable of
being attributed to the program
treatment,

Precis of a Program

A special program for gifted and
talented children is drawn up.
Decisions on the form it will take:
special classes, enrichment, indepen-
dent tutorials or the mix of these are
still open. There is lack of agreement
on definition of clients, Who isa

should he be educated? Should he be
identified? At what grade? By whom?
Will there be extra monies allocated

to the education of these students?
Will there be a need to establish a sep-
arate administrative unit for this pro-
gram? What type of research will be
conducted on a program? When will
parents be invalved? A committee
has been set up to resolve some of
these issues, Administrative respon-
sibilities and a sum of money for plan-
ning have been allocated. The com-
mittee has been meeting for one year,
a set of minutes, a list of consultants
and a description of the field trips to
visil programs for gifted children
exists.

Precis of a Program
One special program for gifted and tal-
ented children has been underway two
years, Fifty children are involved, In

for the program, in others they are
selected on the basis of test scores.
The first year students spend four
hours per week in the program, the
second year this has been extended to
six, The program has focused on scien-
tific interests though there is concern
about including more humanitics. One
teacher made arrangements for 25 of
the students to see the Old Vic per-
form at the local college. Some data,
mostly of a descriptive nature has been
collected on the students, their
achievements and the program.
Teachers do not have fixed style for
instruction, the instruction refiects
personal teaching style,
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FPrecis of a Program

A program for gifted and talented
siudents has been in operation for five
years, Open-ended instruction is fea-
tured with teachers ard students co-
operatively planning the curriculum”
for three months at a time, The Direc-
tor of Research for the school district
monitors the program through teachers’
records, student interviews and regular
classroom visitations. Program out-
comes are investigated through their
effect on student’s achievement and
interest. A contrast group of students,
not in a special program, in a neigh-
boring school district with a similar
student body is supplying comparable
further dimension of the study sup-
plies data on special programs’ influ-
ence on the regular program. At the
end of the five years a summer work-
shop composed of teachers and pupils
in the program in conjunction with
administratorsand university consul -
tants will draw up the program
description for the next three years.
Decisions will be rendered on the pro-
gram organization, the selection and
retention of students and the rescarch
to be conducted.
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Table 2

Differential Evaluation in Three Program Models

INITIATORY MODEL

tions of the committee’s efforts?

2) What has been the level of par-
ticipation among the committee
members?

3) Has the committee broadened
its constituency and recognized the
socio-political aspects of its efforts?

4) How much time has been spent
on certain phases of the program?

DEVELOPMENTAL MODEL
EFFORT

1) What have been the main thrusts
of the program’s efforts?

2) What objectives have received
the major attention?

3) Who has been involved in the
program, to what extent, voluntary or
mandated, volunteer or paid?

4) Where has the support for the
program emanated; what has been the
total developmental costs - financial
and psychic?

5) How much total time has been
spent? What parts of the program are
consuming the bulk of time?

INTEGRATED MODEL

1) What are the major goals the pro-
gram is trying to attain? Wha is in-
volved in the effort?

2) What percentage of staff and
student time is committed to the pro-
gram? Total time?

3) What data are available that per-
mit building a history of the effort

thrusts? :

4) What areas of effort are per-
ceived as worth while by the different
role participants?

[) What is the level of knowledge
manifested in the committee on spec-
ial programs for the gifted and tal-
cnted?

2) Are the committee members con-
versant with issues, trends and pro-
grams?

3) What is the present stage of the
plans, are they near operationalizing?

4) What are the main impediments
to formulating a developmental model
program? '

EFFECT

1) What data on functioning of the
program have been collected or can be
collected?

2) What have the effects been on
program students, other students, teach-
ers, parents and adminstrators?
3)~Has the data on effects been
used to modify or shape the program,
explore alternatives?

4) Can the effects on students be
attributable to the program?

5) Have there been any unanti-
cipated effects?

1) What are the programs short
range effects on students to the pro-
gram, students not in the program,
teachers, parents and administrators?
Are data available to study both pro-
cess and product effects? ,

2) Is any provision made for study-
ing long range effects?

3) Can the desired effects stated in
the original goals be attributed to the
program?

4) Have there been any unanti-
cipated effects?

1) Does the committee have an
organized plan for carrying out its
work, with deadlines and completion
schedules for phases of activities?

2) Is the committee clear on its re-
sponsibility to the Board of Education
and supcrintendent?
~-3) Given the amount of time and
money invested has a useful product
emerged? How far are they from an
operating program?

EFFICIENCY

1) Are there records or other evi-
dence that pragram problems are being
systematijcally encountered and re-
solved?

2) How does the cost on this pro-
gram compare with costs on other
programs in the district and in other
districis?

3) What goals seem within attain-
ment? What goals have not been at-
lained?

4) Given the program’s experience,
whit will be the approximate cost of
an integrated program model? '
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1) Are problems systematically
studied? Are the participants conver-
sant with the decision making process?
Has it been scrutinized?

2) What is the cost of this program
compared with other programs in the
district and similar programs?

3) How do these costs project oul
for the future now that developmental
costs are large-met?

4) What has been the cost of attain-
ing certain effects, what tradeoffs were
made in the interest of cost?

Q
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KEY FEATURES:

A PRACTICAL MODEL FOR PROGRAM EVALUATION

by Joseph 5. Renzuilli, Associate Professor of Educational
Psycholagy, University of Connecticut; Carolyn M. Callahan,
Research Assistant, Unjversity of Connecticul; and Francis
X. Archambault, Assistant Professor of Educational Psy-
chology, Boston University

Rencwed interest in educational evaluation has résulted in
the recent development of a variety of new models for assessing
the quality of instructional programs. Although many of
these models represent significant advances in the science
of evaluation, administrators and teachers often find them too
complicated for practical application without the help of
highly trained specialists.

We propose to describe here an evaluation system that a
curriculum director - in fact, any educator interested in con-
ducting a program evaluation - can usc as a comprehensive
yet easy-lo-apply model wherever need may arise for assess-
ment leading to modifications in program organization and
operation, We call it the Key Features Model,

Advantages ’

We believe the Key Features Model has many advantages
over others now in common use. To mentjon only one, the
currently popular behavioral objectives model has proved to be
appropriate for the assessment of relatively specific student
performance, but its emphasis on achievement gains in trad-
itional academic areas limits the kinds of decisions that can be
made from the information it supplies. Suppose, for instance,
that certain curricular materials or instructional methods are
producing teacher discontent, which is having a negative impact
on classroom atmesphere and, in turn, on student attitudes
and performance. Now, although this teacher discontent may
be reflected in the student achievement gains (or lack of them),
the behaviorat ohjectives model for evaluation does not provide
« mechunism for pinpointing the source of the trouble through
direct feedback from the teachers themselves, Thus, an vval-
uator using the behavioral objectives model may be able 10
conclude that students are not achieving according to some
predetermined expectation, but his data wilf not help him
find out why they are not making the expected gains,

The Key Features Model, however, would almost surely dis-
close the real difficulty (teacher discontent ) in our hypothet-
ical case, because it requires the evaluator 10 investigate g/ the
relevant factors bearing dircctly or indirectly on a particular
progran’s effectiveness. Accordingly, although this model
reflects a concern for behavioral objectives and student
achicvement, it also takes in other important sources of infor-
mation most helpful for decision making, Let's examine it
mare closely,

Basic Dimensions

The model's essentials are: Key Features, Prime Interest
Groups, and Time, Kev Features are mujor Tactors or vanfables
that contribute to the success of any cducational program,
The evaluator using this model must first - belore he bogins 1o
gather data on the program's efTectiveness - determine which
lactors (key features) influence the program’s operation Jand
contribute most to an understanding of it. Making this deter-
mination is prohably the evaluators mos| importmt task, but
he can do it ina refatively short time i1 e can enlist the help
ol persons representing variats prime interest groups,
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Prime Interest Groups consist of people who have some in-
terest, direct or indirect, in the program to be evaluated.
Obviously, such groups will almost always include students,
teachers, and parents; but, depending on the nature of the pro-
gram, they may also involve college admissions officers, pros-
pective employers, and members of boards of education, state
departments of education, and certification and funding
agencies. One simple way to identify prime interest groups is
merely to look at the program'’s general objectives and ask, -
“What groups are directly involved in this program or are interz"
ested in the students who will be completing it?" If, for ex-
ample, it's a vocational education program, primie interest
groups might include representives of companics that may em-
ploy graduates of the program, members of appropriate trade
unions, and persons from agencics responsible for examining
or certifying skills taught in the program,

Identifying Key Features

The first step here is to ferret out the major concerns of
cach prime interest group. It's quite likely that all of the
groups will share some of the same concerns, but each one will
also have its unique interests. For example, parents, lcachers,
administralors, and board members would surely be interested
in the levels of student achievement under a new social studies
program, but administralors and board members would have,
in addition, a particular conecern about program expenses as
these refate to the district budget. For their part, teachers
would be interested in how much extra preparation time the new
program may require and students might wonder how much
emphasis on current social issucs it contains, Thus, it's basic
1o identify the real, relevant concerns of cach interest group
and 1o build the data-gathering effort around then.

The evaluator can identify key features by compiling
“input" information from four main sources: writlen maferials,
questionnaires, interviews, and observation, He should lirst re-
view all such documents as proposals, courses of study, pre-
vious cvaluations, curricular materials, ete,, and try to learn as
much as he can about the general and specific objectives of the®
program and its mode of operation, :

As a second source, he may use open-cnded questionnaires
that ask . small sample of each prime interest groupo list
their main concerns about the program. A good approach is
simply to sk what cach one would “look at'" if he were evaly-
ating the program, Whenever possible, questionnaires should
be kept anonymous, and the instructions for completing them
should make it clear that no attempt will be made to identify
suppliers of information,

After he has reviewed program documents and the question-
naires, the evaluator will begin to get a “feel” for both the ob-
vious and the subtle concerns of the various prime interest
groups, Then he can proceed Lo the third step: arran L
interviews with members ol cach proup, Knowledge gained in
the first two steps will help him sk meaningful guestions
about concerns expressed frequently, His success here, of
course, will depend on how well he's able 1o wiin the trust of
his interviewees, He should guarantee their anonymity and
Muike sure they understand his role s spokesiman or ombuds-
mun lar those being served by the program,

Finally the evaluator should observe the prograni in action,
Iy to Maetinside™ it by viewing it from the perspectives of stu-




.. dents, teachers, and members of other prime interest groups.

- Informal interviews and friendly chats will help him under-

. stand the day-to-day operation of the program and clarify or
verify some of Lhe concerns identified through previous input
procedures,

At this point, the evaluator should be able to list the major

- concerns of each prime interest group, He should now classify
these and list each category along the Key Features dimension
of the cvaluation model, Similarly, along the Prime Interest
Groups dimension he should list all those in any way concerned

- with the program, placing a check mark in cach box that rep-
resents a possible source of ¢valuative data. For example, if
‘both students and parenis can contribule information on say,
“Student Attitudes Toward the Program”, the evaluator should
‘make check marks in the boxes where this key feature and
cach of these two prime interest groups intersect.

The advantage of listing all possible sources of data is that
it creates an awareness of the varjous perspectives from which a
program can be evaluated (Gooler, 1969). (Later, the evaluator
can review the entire range of possibilities and select those he
feels will contribute the most useful information.) Furthermore,
the comprehensive overview will help the evaluator to avoid
overburdening any one group with requests for evaluative
data,

Appropriate Instruments

After identification of data sources far cach key feature,

the cvaluator's next siep is Lo select and construct instruments

that will “deliver” the information required for decision
making. The type of instrument used to evaluate a given pro-
gram may cul across measures of cognitive growth, affective
growth, and classroom atmosphere, and may range from formal
standardized-tests to informal interview schedules. Careful
sclection and development of instruments for each key feature,
data source, and time of administration arc essential 1o an
accurale, comprehensive evaluation, It’s at this point that the
evaluator must begin to translate previously obtained data into
appropriate instrumentation,
What instruments are available? For measuring cognitive
abilities, there are suandardized achievement tests, tests of crit-
ical thinking, aptitude tests, and tests of problem-solving
ability. There are fewer standardized tests for arcas in the
affective domain, but some rating scales and personality tests
muy be applicable in certain instances. Classroom atmosphere
can be evaluated by use of such instruments Js the ClaszeAgtiv-
ities Questionnaire (Steele, 1969), the Observation Schedule
ornd Record (Medley and Metzel, 1958), and Flanders’ inter- -
action analysis procedures {(1960). There are also standard-
ized tests of creative thinking such as the Torrance Tesis of

Creative Thinking (1966) and the Remote Associutes Test

{Mednick, 1967), as well as tests of artistic aptitude like the

he Design fudgment Test {Graves, [948).

Nonstandardized tests, rating scales, questionnaires, inter-
jew schedules, and nhservation technigues are often included
1 the assessment of ohjectives for which no standardized ned-
ures exist. In constructing questionngires and rating sc.iles,
Ae eviluator should try to take into account the concerns ex-
ressed by each prime interest group during the input phuase.
lis major task here is to give aceurate representation to each
ancern on ane orf mare af the questionnaire items, and to de-
wmine the extent 1o which this concern exists within a Lirge
presentative sample of each prime interest proup,
sting school records may influence selectinn of same in-
riments. For instance, if the evaluation desien calls for
andardized measurement of reading achievement and the
hoot hus already administered o particular achicvement test in
ading, it's reasonable to use those test seores s pretest datad -
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provided, of course, the test accurately reflects the objectives
of the program under evaluation.

Special caution'has to be oxercised in using evaluation mea-
sures for programs serving exceptional children. Tests stand-
ardized on homogencous groups may be inappropriate for spec-
ial populations. If used, they may generate such problems as
regression 1o the mean, which would have to be considered in
the evaluation. Other difficultics arise from using achievement
and aptitude tests to measure the typically higher-level objec-
tives and the unique learning experiences of gifted or creative
pupils as well as the specialized objeclives of slow learners or
mentally retarded children. Standardized tests ofien fail 10
yield valid measures of growth at these extremes. Consequent-
ly, it may be necessary to seck out special instrumenis or lo
rely on carefully consiructed teacher-made tests in such cases,

The Time Dimension '

The third dimension of this madel is a key to the best utjl-
ization of the evaluator’s time and to the optimal functioning
of the overall evaluation system. Traditional models, includ-
ing the above-mentioned behavioral objectives model, rely
heavily on the classical pretest/posttest design. A more effec-
live model will incorporate both formative and summative
cvaluation - i.c., pretest and postiest data will be gathered and
analyzed, but data collection will also occur at interim points
during the program’s operation. This helps to detect adverse
situations or practices before the final collection of posttest
data. A particular program, for example, might require busing
students from one school to another, and this might cause emo-
tional problems in youngsters thus separated from familiar sur-
roundings and deprived of after-school playtime. Questionnaires
and/or interviews with students and parents early in the
program’s operation would yield feedback helpful in iden-
tifying the problem before collection and analysis of post-
test information. It goes without saying, nevertheless, that
prelest and posttest data are essential 1o the final or summa-
tive evaluation of any program. .

Compietion of the time dimension of the model will provide
a year-long plan that will help the evaluator gather speeilied
data al appropriate intervals. He should prepare a separate ma-
trix for each month of the program’s operation and indicate on
it the kind of data to be gathered during that month,

In filling out the cells on a given matrix, the evaluator should
consider whether or not this prime intefest group can supply
appropriate information about this key feature at thfs time.
For example, an evaluator of a workstudy program who calls lor
executives of the employing firms to return a questionnaire
cvery month is almost sure'to find it difficult, if not impossible,
1o gather data from this source. In fact, such procedures may
alienate a prime interest group to the point of endangering a
program’s suceess, Similarly, over-testing of students may pro-
duce a reaction that would make meaningful interpretation of
test results impossible. And overall, it sometimes happens that
negattive feelings about evaluation are casily projected onto the
program itself,

Analyzing and Synthesizing Findings
cvaluator's re-

After he has set up his evaluation madel, the
sponsibility centers on andlyzing each set ol dats, on synthesiz -
ing the data about each key feaiure, and on praviding admin-
istrators and staff with feedback. Appropriate methods of data
andlysis include descriptive and entmerative stitisiics (percent-
dges, means, standard deviations, yrade scores, etc.) as well as
parametric and nonparametric statistical tests calling attention
Lo siwnificant dilTerences hetween various sets ol dita. The
eviluator shoufd Keep in mind the various levels of sophistica-
tion among the persans to whom he's reporting and present




.the data in ways EVETYDﬁE can understand. Whenever possible,
statistical information should be given in tabular, graphic, and
narrative forms, and every effort should be made to simplify

- the lnterpretatlcﬁ of camphcated stanstlcal fmdmgs

s the presantatmn c:f aral or wrlttcn commen Es frc:m pETSDﬁS
respcnding’ ta iﬁtervieWs and questiannaires Such mrﬁments

maruzed in the evaluatmn repnrts SDmEtII‘ﬂES |t H Ef’fectlve tc:
include verbatim statements that typify the thoughts and feel-
ings of particular groups.

The Key Features Model is designed to facilitate the pro-
cess of synthesizing evaluative data and disseminating informa-
tion to be used in decision making. The evaluator builds his re-
pmrts both formative and summative, around each key feature,
and attempts to show how mfﬁrmatmn from each prime inter-
est group has led to a given conclusion and recommendation.
He emphasizes points of agreement and disagreement among
the groups and provides a rationale for each of his recommenda-
tions. Whenever possible, he lists alternative courses of action
that range from the ideal to the miost practical and easy. Fi-
nally, he makes sure that his report includes realistic recom-
mendations (as measured against available funds and other re-
sources) for immediate implementation as well as suggestions
for long-range development of an ideal program.

If, then, as someone has said, “‘evaluation is the art of col-

lecting information for the purpose of rational decision making,”

we believe the Key Features Madel gives the educator a simple
but comprehensive instrument for the practical exercise of this
art.

ACTION: Educators used the Key Features Model in an
assessment of g program providing Connecticut inner-city
students with oppartunities to live and study on the cam-
puses of private preparatory schools,

Background:

Approximately 800 Hartford boys and girls (grades four
through twelve) are participating in the Supplementary Pro-
gram for Hartford in Education Reinforcement and Enrich-
ment (SPHERE). During the summer months, twelve inde-
pendent schools in the state provide boarding and day school
programs of academic study for SPHERE participants, and
a Fnllaw'up center in Hartford DfFLFS them continuous assis-

A rnamr pFDgl’dm cb;ee:twe is tu help students take greater
advantage of regular school offerings. To this end, student
and faculty volunteers from the private schools conduct
tutoring and group leaching s&ssucns for the inner-city
youngsiers.
Implementation:

Among the key features identified by the program evalua-
lors were growth in academic achievement, growth in study
skills, growth in self-concept, attitudes mward pursuing a high-
er education, and attitudes toward various aspects of the prep-
alory program.

Information was obtained from students by means of a com-
prehensive questionnaire, and further data were supplied by
parents, teachers, and direciors of the twelve participating
schools. The input process resulted in identification of several
key features of common concern to all of these prime interest
groups - ¢.g., student selection procedures, parental involve-
rent , commutication with the students' regular schools, per-
sonnel traiping and commitment, adeguacy of Tollow-up ser-
vices, resources and facilities, and program objectives. Eval-
uators collected data both during the summer sessions and al
VslrlUU‘i times throughout the follow-.up phasc of the program,
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The Fnal evaluation report contains a summary of ﬁndmgs o

for each of the SPHERE schools, plus recommendations re-
lating to each of the key features of the program.
Reference:

Rev. David Kern, Executive Director, SPHERE, 47 Vine
5t., Hartford, Conn. 06112, :
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OF THE GIFTED AND TALENTED

- Section |
Overview

" Connecticut has been concerned with the problems of the
Gifted and/or Talented since 1955; when John Hersey served as
chairman of the initial study committee on the gifted and tal-
ented in Conneciicul which made a reporl to the Connecticut
State Board of Education. According to him, "“Our uncer-
Lainly about exacily how lo develop talent is only part of the
greatest unsolved problems in American educalion - Lhe prab-
lem of how to help every child realize his or her maximum
potential,”

The Connecticut State Plan aclivates the findings of both

the White House Task Force Report on the Gifted and Talented
uF IQSS and lhc u. S C’@mmissiumr'é Répar! of 197 by pm-

p,rugmm fur th glflcd and Lalcntcd. Th; Dcparlmem pmwdes:
1) a full-time consultative position in the Bureau of Pupil
Personnel and Special Educational Services to assist LEA's in
designing and developing special education programs for such
children and youth; 2) astate statute to provide two-thirds
cxcess cost reimbursements to LEA's for such programs and
3) professional development programs to train professional
personnel through college and university graduate programs
and in=service training provided by the Department. Equal
opporiunitics for all children and youth is the Department's
lhasic educational position; equal opportunities for those with
special needs, including the gified and talented, is a top
priority with the Department,

Position Statement *

The Department of Educdation recognizes the needs of all
chifdren and youth being served by its (64 schoal districts and
dasisty them in developing educational programs which provide
maximum apportunities for all children and youth to fulfill
their capabilitics,

The Department of Education recognizes that many children
and youth in Connecticut huave special needs which cannot be
met in generil education, but which can be provided through
specidl programs and/or services. These special programs and/or
services are needed by many types of execptional children and
youth ranging from the severely h;mdiciipped 10 the highly
eifted and talented.

Connecticut's legislation, Section 10:76 {a-f) of the Connect-
icut GE‘I‘ILIJI St nuuj IL‘”LL[\ its Lummllmum to dll children
Equal opportunitics
lor .lll \;h|ld|u1 and yuLuh \Vllh spL‘EI.II cducation needs are pro-
vided for under this slatute,
necticut are thuse possessing extidordinary learning ability and
outstanding talent in the creative arts, These two delinitions
include both demaonstrated and potential ability and taleni
and include ditferentiated experiences and activities for those
wh have very superior demonstrated ability, the patential 1o
gain such ahility, bright underachievers, high creative prioduc-
ers, outstanding talent in music, the visuel and the performing
darls,

1 is the Department’s position that these children and
yvouth dare found i every school district rezardless of Lge-
ORI ethinic groups, sociocconomic conditions and geogriph.

A STATE PLAN FOR THE EDUCATION

The gifted and/or talented in Con- .-

barru:rs dng thy poss::ss the demﬂns[rated and thEntnal
abilily to become the future leaders of Connecticut and
America as a whole,

Section /1

Assessment of Needs

Historical Perspective

The Bureau of Pupil Personnal and Special Educational
Services of the Department of Education conducted its initial
survey of the LEA's in Connecticut in 1966-67. This survey
indicated thal only four of the then existing 169 LEAs had
formed programs for the gifted and talented. [l also indi- ™
cated that less than 500 gifted and talented children and
youth were being provided with an organized program for
the gified and talented.

Based on an incidence of 10% of the public school popu—
fation of 600,000, this meant that the needs of approxi-
mately 60,000 of such children and youth were nol being
served in our public elementary and secondary schools
throughout the state.

Since 1967, the Bureau has undertaken an annual survey of
the needs of the gifted and talented throughout Connecticut.
The survey usually attempls to ascertain the numbers of such
children and youth being served; the numbers of programs in
the LEA’s; the number of professional and paraprofessional
personnet involved with the gifted and talented; the number of
professional personnel being trained through our graduate
training programs,

Since 1967, the number of approved programs has increased
from four to 80, serving approximately 5,200 oul of 600,000
students (1974), or 1/12 of the school population. Based
on current projections Conneclicut with its existing permissive
legislation could be serving approximately 12,000 of these
students by the end of 1980 which would be 1/16 of the pop-
ulation, This projection is based on'the same rale of gmwlh
the programs cnjoyed belween 1967 and 1974,

Section 111
L. Gouls and Objectives
Introduction

The goal of the Conneeticut State Board of Education
with respect to the education of chitdren and youth requir-
ing assistance {or their extraordinary learning ability and/or
their outstanding talent in the creative arts is that these
children and youth be provided with adequate programs and
services Lo meet their special needs,

Mast of the goals and objectives of this plan derived dir-
ectly from Sections 10-76a through j of the General
Statues,

With same exceptions 'go and’“’:bjcclivcs” are
stated as anticipated activities of LEA's; “Strategies” arc
stated as anticipated activities of the SL.ch Board of Educa-
tion to enable LEA’s 1o achieve their goals and objectives,

These goals, objectives and strategies are not stated in
lerms of behavioral ohjectives for either children or pro-
fessional stalf; their achicvements would certainly make o

4 8sl|un§.. inipact on professiondl activities and on the educa-
tion of Gilted and/or Talented,
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‘1. Procedures

' The total picture of the education of the gifted and/or

_ talented was studied by various means including a survey of
all LEA’s; a random stratified sample of all professional
pcrscnnel m spcc:ml cducmmn dnd pupl! parsunnel pusnmns

paralmn mlerv;cwg wnh p.lrcnls lay and pmﬁ:ssmnal

groups working with the gifted and/or talented: a random

sample survey of instructional staff in the LEA’s; and a nceds

" assessment survey conducted through two regional meetings
on the gifted and talented.

After the identification of the goals, objectives were
formulated in terms of what LEA’s would do in order to
attain the goals. Finally, strategies were developed, Stra-
tegies are those activities undertaken by the State Depari-
ment of Education to enable the L EA's 1o achieve the ob-
jectives sct for them as stepping stones toward the ullimate
achievement of the major goals,

Reactions were sought from the following:

I. The Connecticut Association for the Gifted

2, Stale Federation of the Council for Exceptional

Children
3. State Advisory Council on Special Education
4, The Staie Advisory Committee on Professional Devel-
opment in Special Education
5. State Task Force on Gifted and/or Talented
6. All Local Programs for the Gifled and Tah nied

111, Gouls, Objectives and Strategies

Goal No. ] THE GENERAL ASSEMBLY,
THROUGH ITS JOINT STANDING COMMITTEE
ON EDUCATION, KEEPS ITSELF CONTINUALLY
2 76 INFORMED ON THE CONDITION, PROGRESS
h| u AND NEEDS OF PROGRAMS FOR THE GIFTED
6 80  AND TALENTED IN CONNECTICUT AND TAKES
APPROPRIATE LEGISLATIVE ACTION TO PRO-
MOTE, SUPPORT AND IMPROVE THE EDUCA.-
TION OF SUCH CHILDREN AND YOUTH.
Objective No. T The General Assembly, through its
Joint Standing Committee on Education, annually
.3 76 recelves and reviews a comprehensive report from
the State Board of Education describing the educa-
tional status, needs and recommendations relating
to the improvement of the education of the gified
and talented in Connecticut,
STRATEGIES: the State Board of Education shall:
. make an annudal comprehensive report of the

pun PR
~d
o

276 status and needs of the education of the gifted
thri and talented in Connecticut 1o the Joint Standing
2 80 Committee on Education of the Generil Assemb-
' I and annually reviews said report with said
= commitiee or appointed sub-committee,

2. encotrage the Joint Standing Committee on Edu-
2 70 cation o introaduce into the Genera! Assembly
thru legishition conducive (o the improvement ot edu-
2 80 cation for the gifted and talented in Connecticut.

Gl N, 2 EACH CONNECTICUT LEA PROVIDES
APPROPRIATI. SPECIAL PROGRAMS AND SER-
Y80 VICES FOR ALL CHILDREN AND YOUTH POS-
SESSING EXTRAORDINARY LEARNING ARILL
ITES AND'OK QUTSTANDING TALENT IN THE
CREATIVE ARTS 4 g
Chpective Nog 1o Ladh Connectieut TEA submit a B
phin to the state Booad of Edacatea detailing the
tollowsinye:
Q
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yDuLh whc: may pasmbly be xdenuﬁed as bgmg
Gifted and/or Talented, alung with methods and
procedures for positive ldLnuﬁcalmn and the cri-
teria for eligibility.

b. the current extent of provisions for the gif’leﬁd
and talented by the LEA,

c. the need for:

(1) Instructional and ancillary staff,

(2 Facilities, equipment and materials,
(3) Transportation.

(4)  Special Consultative Services.

(5)  “Out of School” placement.

d. the procedures to be used in planning and provid-
ing differentiated programs and/or services to the
gifted and talented.

¢. the schedule and means by which the LEA will
provide appropriate services and programs to all

* eligible children, ]

STRATEGIES: the State Board of Education shall

develop and disseminate the following:

a. Prior approval forms to LEA's.

'b. Appropriate definitions on gifted and/or talented

children and youth for whom the LEA’s arc res- .
ponsible,

¢. Procedures by which the gifted and/or talented
may be identified,

d. Criteria whereby LEA’s shall determine the
cligibility of the gifted and talented.

¢. A Guide to Administrative Regulations, and
Policies and Procedures in the Provisions of
Differentiated Programs for the Gifted and
Talented in Connecticut.”

f. Any plans which may be necessaly to assist LEA's
in meeting sp;u.ll program needs such as:

l. new c.) ﬂfmdgd in-service training pro-
grams.t

2, use of non-LEA screening and identifica-

. tion processes,

3. proposing mandated legislation for the
gifted and talented,

4. designing plans for regional programs for
the gifted and talented,

3. utilizing Regional Educational Centers (o

provide technical assistance to school
districts in their respective arcas,

#. Reviews, evaluates and informs LEA's as Lo the
acceplance of their prior-approval plans and/or
the necessary revisions along with deadlines for
suhmilling [hcm

Objective No, 2 Each 1LEA completes the imple-

menlation of 11‘5 prior = dpproved differentiated pro-

grams for the gitied andior talented and reports pro-
gress (o the Stale Department of Fducation at the
conclusion of the schaol yvear,

STRATEGIES:  the State Board of Education shall:

a4, develop methods to use Regional Educational
Centers o assist the Department in collection of
datiaand reviewing progress reports of 1A' in
their respective districts,

b develop and distribute o cach 1LLA a lorm(s)



3—79 . Obfective No. 4 LEA inter-district units shall
evaluate the effectiveness of their programs an-
nually.

STRATEGIES: 1he State Board of Education:

designed to collect data indicating the extent to
" which LEA's are progressing in the implementa-
tion of their prior approved programs.
c. review progress reports and indicate to each LEA

‘the degree of acceptability of such progress and =76 ~a. encourages applications for funding from LEA's .
‘make specific recommendations. under appropriate legislation, section 10-76¢ of
Objective flo. 3 Each LEA completes and fully the general statutes,
implements its prior approved plan and continues to 1-76 b, encourages LEA’s 1o work through existing Re-
provide and improve differentiated programs for the gional Educational Centers for the provision of = ...
gifted and talented. technical assistance and information relative t6~ -
STRATEGIES: the State Board of Education: criteria for approval and evaluations of such pro-
- 9-76 a. prcpan:—lsraﬁdrc:!irs}r'ibgles ;a a:ll LEA& a ‘quidgglp ~ Section IV grams. )
In-Service Training for Prafessional Personnel in ) R
the Education of the Gified and Talented,” SUMMA TIC?N: o o -
9--75 b, assists in the pr@visiéﬁ of technical assistance, and A. The five year plan for special education for the gifted

and talented was initially drafted in February 1974,

B. The State Board of Education through its Bureau of
Pupil Personnel and Special Educational Services began to
implement it immediately.

C. The goals, objectives and working strategies arc quite
comprehensive and will require a tremendous number of work
hours before they can be achicved., Steps have been taken to

malterials, and equipment necessary for cffective
in-service training of staff at the LEA level,

. organizes and develops structure to involve the
Regional Educational Centers in assisting their

training.

9--80  Objective No, 4 All LEA’s design and develop dif- mobilize all professional and lay personnel related to the edu-
ferentiated curricula and teaching strategies as prima- cation of the gified and talented throughout Connecticut so
ry components of their special education programs that these goals might be achieved by the dates indicated.
for the gifted and talented. D. The plan encompasses the three basic concepis of good
STRATEGIES: the State Board of Education: planning. ' )

9 75 4. preparcs and distributes 1o all LEA's 2 “Guide 1o 1. Position Statement

Ditferentinted Curricula and Sirategies for Gifted 2. Needs Assessment
and Talented Programs.” o 3. Goals, Objectives, Strategies

9 75  b. assists in the provision of technical assistance and It should be noted that the various key components
differentiated materials and resources necessary necessary for a quality state program for the gifted and
for effective differentiated programming at the talented are contained in Section 11 of the plan. For
LEA level. Regional Education Centers will be example, Objective No. 1 and Goal No. 2 requirc cach
used 1o assist in this strategy. LEA 1o submit a comprehensive plan for their gifted

| 76 Goul No. 4 DEVELOPMENT OF INTER-DISTRICT and talented children and youth. Sequentially through
EDUCATIONAL PROGRAMS. Strd[t:fg,f){ ND I,Ew SEiA \ynll pf@wdc aidcllrvcryr ’iY*‘*E?'“

9 76 Objective A e g g anld u:cihmf;al assistance 1o assist the LEA in achieving

: 3 bjective No. 1 LEA s are lo feléntify ,Iw“gel groups this objective.
of students who could best be served by inter-dis- As the state plan is read you will note the sequential
trict progranys. development in this section with:

“STRATEGIES: the State Board of Education shall I. prior approval of LEA programs and plan-,
through the Regional Educational Centers: 2. sereening and identification of pupils.

9-.75  a. disseminate information 1o LEA's duscribing suc- 3. minimum services 1o such children and youth,
cessful inter-district ¢fforts in Connecticut and L. in-service training and professional development at
other stales, graduate level.

76 b. provide technical assistance 1o LEA's to plan 5. consideration by LEA’s 10 introduce more promis-
inter-district programs, ing programs. .

Objective No. 2 LEA's to develop and submit plans b Pl““jg for continuous Qj’i“ruj‘—,“f’ﬁi_é o
to the State Board of Education for inter-district i 7. (!L‘\jClU[‘lll’lg "l,n'd drlssg.ﬁ?”?ﬂ}rmg varl!c;usr ’ﬁ’,“”‘f“‘;“, md n-
o formation to LEA's for utilization by gifted and talented
programs. . . . ) Programs,

STRATIGILS: the State Buiu_rd of Education: 8. revising and improving goals, objectives, elc. at LEA

177 . develops and distributes eriteriua deseribing ac- and SEA levels,
ceplability of inter-district programs for the 9. encouraging regional and inter-district program
Ailted and tilented. development by groups ol LEA',

V77 b develops and provides form{s) fisr use by groups 10, Tegislative imptications Tor the General Assembly,
of LEAS inapplving tor approval and tunding of Pl encouraging various stritegies for clhange,
vonperative gilted and tilented programs,

P78 coreviews and Likes action s to approval of inter -
district dilterentiated programs for gitted and
Ldented childrea .md south.

T8 Objective N 30010 shall imipleniont dapproved B
Iter-lINEricE prograns, 5 O
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CONNECTICUT’S COMPREHENSIVE MODEL
'FOR THE EDUCATION OF THE GIFTED AND TALENTED

By William G. Vassar

The nation as a whole; but lhc states individually, must
recognize and assume the responsibility of the education of
the gifted and talented as an integral part of their total edu-
cation spectrum, Since cach of the fifty stites has its own
constitution, considerable variations may be found in the
state constitutions with respect to education. Some of the
provisions arc up-to-date and well conceived: others are anti-
quated and inadequate to the extent of impeding both general
and special education programs,

Each state constitution, almost without exception, charges
the state legislature with the responsibility, and aimost un-
‘Himited authority, to establish and control public schoal pro-
grams,

Even after the various state legislatures have provided,
within constitutional limits, for the general framework of
lhelr Hldl(. Educdnanal syslems lhcy Cﬂnlmue to enact, amend

|Lg|:|dUVC session,

~ The great majority of these laws are well conceived and
accordingly bencficial to the educational schoal districts of .
the respective states, Unfortunately, though, there are many
provisions pertaining to education which are poorly con-
ceived, and thereby do not respond to meeting the needs of
children and vouth, More specifically, there are many state
educationdl statutes which are not “in tune with the times.”

In order for state educational statutes lo promote and
facilitate good cducational programming at the local level,
they should be enacted and organized in conformity with
sound principles of educational legislation, The following
generdl principles should be followed in planning, studying,
designing and implementing educational statutes:

1) The laws should be in agreement with the provisions of
the state constitution. Disregard for this principle frequently
Jeads to litigation,

2) Even though statutory laws should be more specific
than constitutional provisions, they should be general enough
10 enable stite and local bodards of education 1o plan and
operate without needless handicaps and restrictions,

3) The statutes should be stated in unmistakably clear
lerms so as to convey the precise intent of the legislation.

4} The laws should be codified periodically and system-
atically, eliminating or amending provisions which are obsn-
lete,

Recudification has not taken place as Tast as it should: it
should serve a significant purpose for state legislitures, state
boards and state departments of education 1o analy ze, ap-
praise and update school codes, The cost of recodilication is
small when compared with the cost ol Titigation growing oun
of misunderstanding of antiquated, distorted and vaguely
written provisions for the general and special edueation of o
states' children and youth.

HISTORICAL PERSPLCTIVE OF CONNECTICUT
PROGRAMS FOR THE GIFTED
Jobn Flersey | the noted author, was dhairnan ol o special
study committee in 1936 1o study the needs of Connecticut's
gitted and talented children and vouth, The Flersey Conimit-
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tee compiled a comprehensive report of the needs for pro-
grams in Connecticut for the gifted and talented, Little or no
aclion was taken on the Roberts Report (the committee
report) until 1965-66 when the State Department of Educa-
tion conducted a nationwide search for a consultant for the
gifted and talented to provide leadership for the state and its
169 school districts in making provisions for such children
and yaouth,

Concurrently, in recognition of a need for a review of the
statutory provisions and regulations for the cducation of ex-
ceptional children in Connecticut, the State Board of Educa-
tion arranged for a comprehensive study to be undertaken
over a five month period in mid-1966, Dr, R, Daniel Chub-
buck, Chairman of the Department of Educational Adminis-
tration at the University of Bridgeport, was named as the
director and principal investigator of this study.,

Dr. Chubbuck was charged with undertaking a comprehen-
sive study of existing legislation related to the education of
exceptional children (including the handicapped and the edu-
cationally gifted and talented) and preparing a report for
submission to the State Board of Education no later than
Sept. 20, 1966. The report included:

a) An analysis of procedures, policies and problems which
existed in relation to this legislation and its contribution to
the development of adequate educational programs and ser-
vices for exceptional children,

b) An analysis of other conditions which existed in the
stale which affecled the efforts of local educational agencies
to provide sound programs and services for all exceptional
children,

¢) A synthesis of the concerns and recommend.tions of
persons within the state interested in exceptiondl children,
including educators, parents, and health, mental health and
welfare warkers,

d) Recommendations concerning legislative policies and
procedures to the State Board of Education desipned to
facilitate rpore adequate programs and services for excep-
tional children in Connecticut.

Dr. Chubbuck incarparated all of these procedures into
his study. Orientition, consultation, conference, study of-
documents, formulation of generalizations, re-cxaminations,
wriling, presentation, reevaluation and final crystalization
were the steps utilized in the study. Conferences were held
with Stiate Department personnel, Council for Exceptional
Children staff at the nitional level, special education person-
nel from the local level, parents, school administrators,
university staff and many other interested people,

The sovernor called various meetings involving mdlwdudls
from mstitutions and organizitions interested in Echplmnal
children to consult with the director and review suggestions
for leaislation,

The Connecticut Legishative Commiissian was involved for
the purpose oof sharing the emerging generalizations with
them and eaining 4 view of how the report could be translated
into . bill 1o be presented 1o the Tegislature at 4 liter date.

The study did find 4 number of gaps and overlips occuring
in the existing Tegistation for exceptional children, Same
legisLition was mandatory: others relicd on locdl initi lllve




Sﬂme statutes delegated insufficient authority for enforce-
‘ment of the mandate and fer leadership and direction by the
‘State Department of Education, ‘

There existed a'severe shortage of professional personnel

| gmpgtent to diagnose, direct, experiment, evaluate, and pro-
-gram for exceptional children, This observation indicated

Lthat institutions of higher learning had insufficient financial
isupport by State and Federal Legislation to train such person-
‘nel,

- Conflicts for control and lack of specific responsibility
‘were serious shortcomings which existed as a consequence of
gaps and overlaps in legislation and regulation. These con-
flicts and intervals occurred among state and local agencies
and within the educational establishment,

One of the most serious gaps uncovered in the study was
the complete absence of legislation to provide for the educa-
tion of gified and talented pupils, those who are intellectually
‘unchallenged by curriculum and strategy and those who have
outstanding talents in the creative arts {music, visual and per-
ﬁ‘:rmiﬁg arts)

major bhjck to adaquale pmv:sujns fDr exi;t:pln:mal chlldren,
Furthermore, the study found that while none of the needs
were fully met, some were much more adequately served
than others. It was found that the pattern of differences in
classification for state funding complicated procedures for
claiming state aid.

Inadequate and inequitable funding enccuraged the em-
ployment of less than competent personnel, improper group-
ing, disproportionate pupil-teacher ratios and inadequate
screening and selection processes and cvaluative services, The
study was aimed at revision of statutes and concomitant
regulatory action to preserve the good work which was being
done while advancing the cause of equality of opportunity
through provisions for individualized instruction.

The principle of equality of educational opportunities
based on the intensive worth and unique nature of the hu-
man individual dictated that special education would be pro-
vided for all exceptionalities. The study interpreted excep-
tionalities to be encountered over the entire range of the
school population and included those who suffered physical,
mental and emotional handicaps, those who became bored
because of their speed of perception, those who had special
gffts for tradiﬁanﬁl dis::ip/fnes cmf:/ fsr frsm‘iue arts and even

Th!s study pmnted m an all eniﬂmpassmg ;im;u,= of legis-
lation for all exceptional children. The Chubbuck Report
recommended that all exceptional children be serviced under
an umbrella type of state legislation. The challenge was a
large one for the State Board and the legislature, but it was
metl in a cooperative and dedicated effort,

The State Board of Education approved the Chubbuck
Report in the fall of 1966 and the Legislative Cummlaélun
began work almost immediately to translite the geners
tions of the study inic a bill to be presenied w the legislature
in the next few manths, Members of the Legisla- -
tive Commission and their professionil staff members worked
very closely with the professiondl personnel of the State
Depariment.of Education while they were doing the transia-
tion of the repart inta a bill for the fegislature, Many informal
meetings were held ta hammer out a4 quality product 1o ser-
vice the needs of all of Connecticut’s exceptional children,
The main ohjective oo the bill was (o include all exceptional
pupils under an umbrella bill and allow excess cost reim-
bursement 1o cach exceptionality. [t was to become known
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as a "'special education umbrella bill"" which mandated school
districts to provide programs and services to its mentally
retarded, physically handicapped, socially and emotionally
maladjusted, neurologically impaired and those suffering from

an identifiable learning disability, and make it permissive for

school districts to provide special education to pupils with

extraordinary learning ability and/or outstanding talent in the
creative arts,

The bilt which eventually was enacted into statute, with a
minimal number of changes as passed by the state legislature,
was an outstanding éffort and example of cooperation and
communication among many groups including the state |egis-
lature and the state education agency which had to imple-
ment the statute in each of the state's 169 school districts,
The bill, as submitted and eventually passed, allowed the state
education agency wide latitude in implementing the legis-
lation at the local level. Few, if any, definitions appear in the
statute, The flexibility allowed the state agency to define
various types of exceptional children. Specific wording man-
dated the State Board to provide for the development and
supervision of the educational programs for these pupils; it
provided the State Board with the opportunity to regulate
curriculum, conditions of instruction, physical facilities and
equipment, class size, admission of pupils, and the require-
ments respecting necessary special services and instruction,
However, the statute mandated that the State Board desig-
nate by administration regulations the procedures for identi-
fying all categories of exceptional children. 1t also mandated
that local school districts provide these programs for excep-
tional children and said that the State would reimburse two-
thirds of the excess cost of the program. The various com-
ponents of the programs eligible for reimbursement would
include:

1. Prgfessional Personnel — all instructional personnel under
contract to the local school district who spend more than
one-half of their time with special programs and/or ser-
vices to exceptional children. This category includes the
provision for the reimbursement of all ancillary personnel
who spend more than one-half of their time providing
ancillary services to exceptional children (psychologists,
counselors, clerical assistance and para-professional per-
sonnel),

2. Equipment and Materials — the statute provides for reim-
bursement of such items that are directly related to the
special education program. '

3, Transportation — the districts are reimbursed for any trans-
portation needed above and bevond that normally provided
under the general transportation policy of the school
district,

4, Special Consultative Services — this category covers the
need for personnel who are not under contract to the
school district. 11 allows the employment of non-certified
personnel Lo assist in the identification of, the program-
ming for, and the instruction of exceptional children (art-
ists, musicians, dancers, planning consultants, etc.).
Lxample: This allows a district to provide in-service triin-
ing in all exceptionalities with the cost of such hecoming
a4 reimbursable item under the statute,

5. Rental of Facilities — the statute allows rental of space Lo
provide instruction and or services to exceptional children,
such as portable classrooms, or available space in the city
or town which meet the various hulldnu, codes for school
huildings. :

The Connccticut statute is predicaied on programming
rather than numbers ol children. A number of states allow
special Tunds based on a per pupil basis, The Connecticut




Q
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statute allows the district to design a program for a group of
exceptional children and youth and predicates the approval
on the quality of the various components of the program
rather than on a per pupil basis, The local school district sub-
mits a prior approval application for a program in ihe local
school district and orice the program is approved by the
Bureau of Pupil Personnel and Special Educational Services,
the district is eligible for 1wo-thirds excess cost reimburse-
ment of their program ai the close of the fiscal year,

STATE LEGISLATIVE COMPONENT

FOR THE GIFTED AND TALENTED

A. Generdl Aspects

The legislative component in Connecticut i part of the
total exceptionality statute. There are two basic differ-
ences in the gifted and talented component: 1) it is pe
missive .and 2) it must be done s part of the public
school program.” ‘

This component represents an essential part of the state
ageney’s effort 1o extend, expand and improve pragrams
and services 1o its children and youth with extraordinary
learning ability and outstanding talent in the creative arts,
Section 10-76 of the Connecticut General Statutes, Sec-
ticns 4+ is considered to be exemplary for the gifted and
llented because of the broadened concept of definitions
sllowed the state education agency under administrative
regulations dapproved by the State Assembly: “Extra-
ordimiry learning ability” is deemed to be the power ta
learn possessed by the top five per cent of the students
in a school district as chosen by the special education
planning and placement team on the basis of 1) perform-
ance on relevant standardized measuring instruments or
2) demonstrated or potential academic achievement or
intellectual creativity,

"Outstanding talent in the creative arls” is deemed Lo

be that talent possessed by the top five percent of the stu- -

dents in i school district who have been chosen by the spe-
cialeducation planning and plicement team on the basis
al demonstrated or potential achievement in music, the
viswdlarts or the performing arts,

The reader should note that J local school district
could provide for upwards 1o ten percent of its schao)
population, if the broadened concept of cach definition
s wtilized, The definitions allow school districts 1o work
with both dentonstrated abilities and J potential to gain
such abilities. The five percent factor is not an autamatic
or magic figure nor may it be used for une smull segiment
ul the definition, The stitute does require that all identifi.

Hinn becontes guite complex in the approval process 1o
Prevent loose or unredasonable eriteria from being utilized.
The statute is alsa exemplary because it was the first
shate statute in the nation (o specifically designate special

pProgramming for pupils with outstanding talents in the
creativeings tmusic, visual arts, and the performing arts).
For"Eample, a student vy beidentified wWheis il
intelecruadiy gitted, but possesses ottstanding ability
in sculpare, media, tilin muking, dance, ete,
BoDumding to Lol Schoeal Disiric s

SLite statutes, oy phices, merely sisnity inent Iy
sertinyg wonding relative to the gitted and talented in
CILNer b generl statute o one relating 1o speciial edue
Hion, Connecticut teels aat e niost cotsequenthil aspegt
of the statate, as i as the gitted and talented dre cofi-
verned s e prav it tee adegiate teannding to ol
schonldistiicts, A Lo ae nomiber of well-intentiomed school

districts that formerly could not afford to make provi-
sions for their gifted and talented now have a vehicle for
implementing programs: and it is for this reason that we
believe that state fegistation with proper funding is a
necessary component for effective state action in pro-
gramming for the gifted and talented,

At the present time, a legislative position s being
tiken by the Department of Education to increase the
reimhursement of programs to seventy-five percent, and
to muke pre-payment to school districts rather than
reimbursement paymient. The State Advisory Council on
Special Education, the State Board of Education and the
Connecticut Association for the Gifted have laken steps
to change the statute from a permissive nature to one of
mandation. Bills refative 1o such action were submitted
during the 1976 scssion of the State Assemnbly and were
“boxed", It is the intent of both groups to submit man-
dation to the 1977 Genesal Assembly, ‘

To summarize, the Department of Education presently
reimburses school districts two-thirds of the excess cost
of programs and/or services 1o the gifted and talented,

This includes the cost of all professional and para-pro-
fessional personnel, equipment and materials, transporta- -
tion, special consultative services and rental of space. The

Program must be submitted for prior approval (see Policies,

FProcedures and Guidelines For Gifted and Talented Pro-

grams under Section 10-76 of the Generdal Statutes.

Connecticut State Department of Educatjon. September

1976.) by the Burcau of Pupil Personnel and Special Edu-

cational Services, .

PROFESSIONAL DEVELOPMENT
The professional development component of the gifled and
talented programs in Connecticut takes on two basic cle-
ments: One is the element of graduate and undergraduate
study and the other is the element of in-service cducation,
A. Graduate und Undergraduate Training Programs

Working in cooperation with the state education apen-
¢y, the state’s colleges and universitics have responded 1o
the needs of increasing numbers of professional personnel
who are interested in taking course work or advanced
degree programs to improve their skills in working with
the gifted and 1alented of Connecticut, These course of -
ferings range from the basic courses on the gifted and
talented through specific courses on curriculum, dif-
ferentiated teaching strategies and advanced seminar
work,

The University of Connecticut’s School of Education
through the leadership of Dr. Joseph S. Renzulli has
developed a complete advanced degree program {Masters, *=
Sixth year, Doctorate) for professional personnel accepted

for training programs in the arei of the pilted and talenied,
Southern Connecticut State College in New Flaven has a
relatively new undergraduate and graduate program for
training professional personnel in this area of special
cducation, This program is under the direction of Dr,
Rudnlph Pohl, St, Joseph College in Wes Hartlord, along
with Central Connecticut $tate College and the University
of Bridgeportand Trinity Cullege offer courses in the edu-
ation of the gitted and talented, At various times, both
Eastesn ind Western Connecticat State Colleges hold spe-
il summer workshops on the gifted and Lilented,

Inthe fall o) 1966, only one course was being offered
o the education ol the eifted and talented i the institu-
Hons nl bigher leaming in Connbeticut. Ten years later,
we huve three wraduate fevel taining pragrams and five




ather colleges gffering courses in this arca of special edu-
. cation,
. Inservice Training
The second clement of professional development is
concerned with a comprehensive in-service raining thrust
to design and develop training processes for professional
and para-professional personnel working with the gifted
~and talented at the school district level, The state educa-
tion agency, through the Bureau of Pupil Personnel and
Special Educational Services, offers a4 wide varicty of in-
service professional developmient opportunities to the
.school districis,

The in-service components designed by lhc Department
of Education are sequentially developed to offer different
levels of instruction to pruﬁ:ssmndl pcrsunn:l in the field
cither by visual aides or pri ials. .

The three dimensions of our inservice ugunmg pro-
grams include 1) Areas of the Gifted and Talented (the
various types of gifted and talented children and youth a
district may work with); 2) Level of Entry and Expectan-
¢y of Participants (Oricntation, Design and Development
of a Program, Implementation and Initiation, Leadership
Training); 3) Content-Specific components dnd/ur cate-
gories ol information {(Ex.: Identification, Needs Assess-
ment, Differentiated strategies and Curriculum, cte.) The

specilic process of our in-service program s fully described

in a publication entitled, *Models for Pragram Develop-
ment in In-Service Education for the Gifted
Connecticut State Department of Education, Bureau of
Pupil Personnel and Special Educational Services, 1976.

For example, utilizing both state and Federal funds
{Tite 1V, P.L. 93:380) the Burcau has pravided the fol-
lowing types of inservice training in the past ten years:

1) 640  Planning, Development and Update sessions
in local school districts involving approximately 7,500
professional and lay personnel in the educition of the
gilted and talented,

2) 10 - Annual Year End Inslitutes to update person-
nel from all over the state on the latest information avail-
dhle on educating the gifted and talented. These annual
June conferences average between 300 -- 350 personnel
from on-going programs,

3) 30 Regional Orientation Workshops aimed at the
orientation of general educitors to make them more
familiar with the special educational needs of the gifted
and talented, These programs have involved over 6,000
personnel, .

4) 425 presentations to PTA's, parent groups, civic
and Liy organizations covering approaimately 5,100
prople.

3) 5 Northeast chiun.,ll Conferences on the Gitied
dnd Talented involving over 2,500 parlicipants,

0 I Nattonal Topical Cnnfucnuc on Handicapped
Gifted and Talented,

[hese aie just some of the inservice activities cairied on
by the State Department which are carefully aiticulated
and condinaied with the professional development pro-
grams gl the vatious institutions of higher ledarning,

FULL-TIME CONSULTATIVE SERVICES

Ihe thitd mujor compaoient needed by any ol the tiity
states inorder to provide adeguate progiams and/or seivices
1o each stute’s wionp af gitted and tdented children and
youth is Tull-ine consultative services, Connedticul vone
ducted aomatiom ide seargh or o tall time diveston ol proee
prams fen the sitted annd tolented i 1960, The state eduga-
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tion agency has employed its full-time person since late 1966
to provide-a wide variety of services and technical assistance
to local school districts, professional groups, colleges and
universities and other groups and organizations interested in
the education of the gifted and talented.

The role of a state dircctor of gified and talented programs
is a multifaceted position. The person employed designs and
develops a pumber of program strategies, such as: assisting .
schaal district personnel in designing, developing and imple-
menting programs for the gifted and talented at their level;
in-service training, and wurkmg closely with colleges and
universities to develop graduate level training programs;
development of publications and information to be dis-
seminated to all groups interested in the gifted and talented;
curriculum development; research, legislation, evaluation and
developing models for new appmaﬁ:hes to programs.

State Consultants’ Long Range Objectives

1. Objectives of the State Program for the Gifted and Tal-
ented:

A. Local Education Agencies will:

1. ldentify aii gifted and talented pre-school and schoo!
aged children and youth in need of special educa-
Lion instruction and/or services,

. Initiate, expand or improve programs, i.c™if-
ferentiated instruction, curricula, services, ete. for
the gifted and talented. :

3. Plan for and implement the evaluation of 41l spe-

cial programs for the gifted and talented.

4. Develop coordinated and cooperative regional ef-
forts including facilities for the gified and talented
where appropriaie and desirable,

5. Utilize information on successful programs, cur-
ricula, and services for the gifted and talented,

6. Design, develop, implement and/or participate in in-
service training programs designed to provide or up-
grade skills of personnel involved in or relited 10
the education of the gifted and talenicd.

The State Education Agency will:

I, Provide full-time consultative services to local
districts, institutions of higher learning and other
dppropriate tirget groups (o lend professional tech-
nical assistance in the design and development of
programs (o meelt the needs of the giflted and l.ll
ented.

2. Provide supportive resource materials through re-
givnal centers 1o assist LEA’s and other appropriate
groups in giving betier services to the gifted and
Lilented,

3. Expand or improve existing special educition legis-
lation for the gilted and talented.

1. tdentify and disseminate information on other state,
federal and private funding sources for gil'ted and
Lilented programs,

. Expand or improve existing guidelines 1o be used
to implement LEA programs for the gilted and
tlenmted as part of a total state plin,

O, Design, develop and implement a sLite plan for the

gilted and talenwed,

]

o

"l

. Calloges and Universitivs will:
[ Initiate new Irdining prograins or couise sequences
1o train prolessiondl personiel in lhc vducation of
the gilted and talented,
- Adjust their corent training progianns conimensurdate
with the demands Tor personnel at the LLA level,
A P Lo and fmplement the evaluation of their pro-

|2
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fessional development programs for the gified and
lalented.
4. Cooperate with the Stite Department in providing in-
service training opportunities throughout the siale,
SPECIAL EDUCATION RESOURCE CENTER (SERC)
The Bureau ol Pupil Personnel and Special Educational

Seryices operates and muintains o state-wide information
resource center for all exceptiong children and youth in

- Hartford, Connecticut. It is located at the Hartford Graduate

Center, 275 Windsor Street, This center maintaing updated
vertical files (15) and ERIC retrieval resotices on the gifted
and talented. Hs Hibrary contains all current text books and
nuteriaks on the gifted, talented and cereative child.

The vertical liles contain Jll types of information on pro-
arams, curriculum, identiflication, teaching strategies and
muteridls from throughout Connecticut and the other states
throughout the country. The Center serves as the Tocus of
the stite-wide delivery system on gified and talented chiildren
and youth,

PUBLICATIONS
A wide variety of materidls are developed and disseminated
by the state agency o the school districts and any other
interested lay and professional personnel. [ncluded are the
following:

The Gifted Child in Connecticut: A Survey of Programs,

William G, Vissar and Joseph S, Renzulli, 1967, Connecti-

cut State Depdartmient of Education (Oul of Print) 35 pp.

Hie Gitied Children in Connecticut: Praclical Sugyestions

tai Programming, William G, Viissdr and Juseph 5. Rin-

ulli, 1964, Conneeiicut Staie Department of Education,
1Out of Primt), £1 pp, _

#1articles tmimeo) from bibliographivs Lo specific stra-

tevies bonosc ool administiators,

-+ slide presentations:

A, One State s Cainmitment to Total Talent (80 slides),

Connedtictil s Story of the Gified.
I, Jewdkier Strategios fen Teachers ot the Gifted und
Faliuted {10 s[ides),

o Jalent Continuams for u Browdening Concept of Gifted-

fress (30 slides).

b Desigiing, Developing and Implementing Programs

tar the Gitied dnd Tuleinted (103 slides),
IMPORTANT! THESLE SLIDE PRESENTATIONS ARL
LIMITED TO USE WITHIN CONNECTICUT, WITH
SPEAKERS PROVIDED BY THE DEPARTMENT OF
EDUCATION,

15



DESCRIPTIONS OF SOME PROGRAM APPROACHES IN CONNECTICUT

Samples of Substance

The following is a small sernpling of some of the different
approaches to gifted and talented programming conducted in
Connecticut, It is our intent to exhibit the diversity of program
approdches utilized by the local school districts throughout the
State,

A more specific listing of Connecticut’s program for the
gifted and talented, with short descriptions and contact persons,
may be obtained by writing to: Office nf the Gifted and Tal-
ented, Bureau of Pupil Personnel and Speciol Educational Ser-
vices, Connecticut State Department of Education, Box 22i9,
Hartford Connecticut 06115,

DARIEN PUBLIC SCHOOLS
Darien, Cannecticut

A semi-separation program for grades one through sjx which
meets once a week in each of the six elementary schools for
one and one half hours per week, Class size varies from six to
twelve children, Meetings are held in areas available at the time,

The Darien program is an interest-based program fostering
creative expression for the Terman-type child, Thres areas of
development are stressed:

1. Effective and imaginative communication based on the
child’s interest using media, art and language arts,

2. Understanding facl,urs which can limit man’s intellect by
investigation into heredity, emotions, perspective, rational vs,
irrational thinking, ete.

3. Development of a healthy self-concept using self-reflec-
tive activities and expressing learning through original art and
media creations. N

Independent research with exposure 1o reference resource
materials is stressed as well as class and personal evaluation of
work and of self.

Selection of students is based on a4 minimum Q) of {38,
Achievernent Test resulls in the 98, 99 percentile range, scores
achieved on the Scale for Rating Behavioral Characteristics of
Superior Students developed by Joseph 5. Rengzuili/Rabert K,
Hartrﬁan and tea:her’ priniipal recammendali(m;

used are gvallahle upon IlquEsL
FARMINGTON PUBLIC SCHOOLS
Farmington, Connecticut
Research Report on the Counseling
Project for Gifted Secondary Students
Background. The theoretical basis for the Farmington
Program for Gifted and Talented has corse from the self-

actualization theory of the growth psychologisis sueh as Maslow,

- Combs, and Carl Rodgers,

Self-actualization is an individual's need to fulfill his hurman
potential - to become what he has the potential to become - to
fulfill his unigue prepotencies.

There has been consistent reference to five variables re-
lated to self-actualization in the literaiure,

1. SELF-ACTUALIZING PEOPLE HAVE A

ITIVE SELF-CONCEPT.

They have learned through successful priavih experiences
that they are capable, liked, worthwhile humans, Thev have
bounced their images of Il of others and their personal radar
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screens tell them they are good and worthy pEf;ﬂnSi

2. SELF-ACTUALIZING PEOPLE ARE CREATIVE. Their
minds have been trained to find unique solutions to problems -
whether these problems are intergersonal or concrete. They
can cope with change.

3. SELF-ACTUALIZING PEOPLE HAVE AN INTEGRATED
VALUE SYSTEM.

This value system is based upon human values - the worth
of others, Their lives are lived in keeping with their values.
They have a strong sense of right and wrong, yet the value
system is open and new concepls can be tested and, if worthy,
integrated,

4. SELF-ACTUALIZING PEOPLE ARE REC
NEW EXPERIENCES,

They are open rather then close-minded.
to take reasonable risks,

5. SELF-ACTUALIZING PEOPLE ARE GROWTH
ORIENTED. ..

They are conscious of the discrepancy between whal they
are and what they can be and are motivated toward closing
those gaps.

Guidance counselors in the secandary schools are well
suited, through their training, to take a central role in helping
students toward self-actualization, They have a background in
psychology and child development and group counseling .
techniquus,

The Farmingtion F‘mgamm for Gifted and Talented is based
upon the proposition that a planned group counseling program
with specific objectives and activities can help students
1o become self-actualized by:

1) impraving their self-concept,

) improving their creative abilities.

3} assisting them in developing an integrated value system,
) developing a growth orientation through raising their

vocational aspirations, :

5) assisting them to become mare open-minded and

receptive lo Nnew experiences.
HAMDEN-NEW HAVEN COOPERATIVE EDUCATION CENTER
Independent Study Program
History

The Independent Study program for the Talented and
Gifted and potentidly Talented and Gifted originated in 1967
a5 & design for high schoal education. 1t uses the student's
interests as a springboard for exploration of a subject, After
four years of refinement of this model, the program was in-
traduced into the four separate area high schools where it
currently Hourishes,

Fragram Objectives

The Program secks to focus interests, goals and premises,
guide the student in critical analysis, extrapoldtion and syn-
thesis of findings, tester creativity and originality and help the
student 1o recognize that failures, frustrations, setbacks and

TIVETO

They are willing

stccesses dre o part of the fearning process,

The Proagram strives Lo develop humility and open-minded-
ness 1o jearning by instilling in the students the understanding
that ane question leads 1o maore, inventiveness in problem
sulving, resourceiulness, an ability for self-evaluation, and an
appreciation of the emaotional invalvement in the learning
NrOCess,



Selection of Students

Students volunteer for the Program and participate in two
interviews, one with the coordinator and one with the teacher-
advisor. The interviews assess the depth and diversity of the
student’s interests, the particular interests appropriate for pur-
suit in the Program, the student’s ability to work on these in-
terests independently with guidance and resource help, and the
intellectual or creative potential of the student.

In addition to the interviews, the judgment of guidance
counselors and teachers weigh heavily, especially in regard to
students with potential, Standardized tests and academic
records provide final reference, especially for students with
demonstrated talent,

Method of Instruction

The Program is based on conference appointments. With
the exception of basic math and science courses, teacher-
advisors meet with their students once or twice a week to dis-
cuss their work, More contact hours with teacher-advisors
are often necessary in science and math, Without a classroom
structure, there is no classroom curriculum, The advisor is
responsible for guiding students in the selection of resources
according to the students’ interests and needs and for encour-
aging the students’ resourcefulness. Subject-advisors are avail-
able in all major disciplines,

NEW HAVEN, CONNECTICUT

The Educational Center for the Arts is a new regional public
school program for high schoo! students who have outstanding
talent in the arts. Daily 120 students attend the Center from
city and suburban high schools in the New Haven area and
work together with a staff of producing and performing artists/
teachers in a stimulating total arts ervironment.
Semi-separation Concept

After several years of extensive planning with representa-
tives from each school district in the New Haven area, the
Greater New Haven Arts Council, and consultants from the
State Department of Education, it was decided to organize the
instructional program as a semi-separation experience for
gifted and talented high school students in the arts.

Under this concept, a student schedules approximately one
half of his high school learning program at the Center in spe-
cial arts instruction and the other half in courses at the local
high school. The student receives full credit from the local
high school for learning-at both places. To implement this con-
cept, school districts usually need to make some modifications
in the regular high school course requirements for students who
qualify to attend the Center. In addition, a student frequently
must make new kinds of choices and decisions in order to sched-
ule the courses that are most wanted and needed at the [ocal
high school along with the Center's program.

Eight Program Areas

The Center has eight major program areas. These include
instructional experiences for students with undeveloped talent
in dance, music, theatre, and the visual arts. Different instruc-
tional experiences are provided students with highly developed
talent in the same fields, The visual arts area is defined to in-
clude painting, drawing, sculpture, design, as well as photo-
graphy, video, and 8mm. film.

STAMFORD PUBLIC SCHOOLS
Stamford, Connecticut

In the fall of 1972 Stamford initiated a program called.
Project Explore for gifted fifth and sixth grade students. Two
clusters were established at that time, and in 1973 an added
third cluster implemented the program city-wide at those
grade levels,

5N
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Children who are intellectually gifted, creatively gifted; or
who are culturally different with potential are candidates for
selection. They attend Project Explore for two full days each
week, and remain in their regular classrooms the other
three days.

Nuffield Mathematical Project materials (John Wiley &
Sons, Inc., New York) provide the basis for mathematical
exploration, with a wide variety of mathematical tools, equip-
ment, tasks and activities available to the child with special
interest in this area,

The science curriculum is built around three units of the
Rand McNally Science Curriculum Improvement Study
(SCIS); Ecosystems, Energy Sources, and Models: Electric anc
Magnetic Interaction. These units are rotated among the three
clusters and are not used in any other science program in the
Stamford schools. Provisions are also made for the child with
exceptional interest or ability in science to do independent
experimentation and research. :

Great emphasis is placed on providing experiences and
activities which encourage divergent productive thinking, open
mindedness, value clarification, and a greater role in decision
making, and at least a part of each day is devoted to such
activities. Some examples of the materials used for these pur-
poses are: Renzulli, Joseph S., New Directions in Creativity.
New York: Harper and Row, Publishers, Inc., 1973, Parnes,
Sidney |.., Creative Behavior Guidebook. New York: Charles
Scribner’s Sons, 1967. Davis, Gary, Imagination Express:
Saturday Subway Ride. Buffalo, New York: Dok Publishing
Co. Inc., 1973,

The goal to widen occupational horizons is largely met by
actually involving the class in a business venture, or sim-
ulating such an experience. In addition, outside speakers are
invited to share their job experiences with the children.

Special projects selected by the class may lead to work
in content areas such as social studies, literature, music and
the social sciences, but there is no prescribed curriculum in
these areas,

Children in the program are encouraged to be responsible
for planning their own activities and learning experiences, so
blocks of time are set aside during which they may choose
from among the many activities and materials available to them ]

The abilities vary greatly within the groups because of the
three types of children who make up the population. It is
necessary, therefore, to provide both a differentiated as well
as an enrichment program to meet their many needs.

TALCOTT MOUNTAIN SCIENCE CENTER
FOR STUDENT INVOLVEMENT, INC.

study programs, for students from intermediate grades through
senior high school, wherein students choose, plan and carry |
out projects of their own choosing. Staff acts as a catalyst

of materials, ideas, and procedures. The result is that the
"curriculum'’ does not exist in the traditional sense. It con-
stantly changes as student and staff outlooks and enthusiasms
change.

The science offerings are in the subject disciplines of
astronomy, meteorology, geology, seismology, ecology, chronog
biology, radio-clectronics, photography, and computer
sciences. Recently, gifted students have written computer
programs modeling continental drift and predicting _
satellite positions, have collected and identified air pollutants, B8
have photographed Comet Kohoutek and asteroids, have N
measured and isolated their own body rhythms, and have used g
infra-red aerial photography to determine vegetation forms. |



These projects probably give the best idea of the curricutum,
such as it is,

The program is available upon application to gifted students
from any community in Connecticut based upon superior
scores on standard 1. Q. tests and school recommendations
and payment of tuition that is reimbursable to the commiunity,

Programs are in operation for gifted pupils on Saturdays
except during the summer.

CONNECTICUT PROGRAM FOR HANDICAPPED/
TALENTED CHILDREN

In March of 1975, a proposal was prepared by ACES, an
educational service agency in New Haven, Cann., for sub-
mission to the Connecticut State Department of Education to
initiate a Title VIB, EHA, project to identify and develop pro-
grams for handicapped/talented children. This project sought

to combine the resources of the two largest educational agencics

in Connecticut: the Area Cooperative Educational Services
(ACES) and the Capitol Region Education Council (CREQ).
These two agencies operate numerous special education pro-
grams which serve approximately 500 students with a variety
of disabilities including emotionally disturbed, physically
handicapped, learning disabled, autistic, mentally retarded,
hearing impaired and muitiple handicaps.

The object of the first phase of the project was ta devise an
assessment procedure for documenting developed or patential
talent in children who have handicaps. The second phase of
the project will focus on program services for handicapped
children with high creative potential.

Initially, identification of children was through teacher
referral and administration of selected activities from the
Torrance Tests of Creative Thinking in a specially adapted form
devised by project personnel. Both of these identification
methods are used as supplementary screering devices.

While there are numerous traditional methods for identi-

fying intellectual abifity, and several for assessing talent in
the arts, no satisfactory technique exists for identifying excep-
tional undeveloped talent in low-functioning children. In the
search for a new approach, the project asked the professional
artists affiliated with the Educational Center for the Arts in
New Haven to develop such an instrument. The key com-
ponent of the present identification system - and the most
significant original contribution which Project SEARCH has
made to the ficld of talent assessment - is the use of artistic
judgment in a variety of carefully structured activitics. Teams
of practicing professional artists have developed and success-
fully implemented multi-arts experiences which provide
flexible and accurate measurement for the various special
populations.

It has been a continuing challenge for the artisis 1o devise

problems and activities to which even very severely handicapped

children can respond. To assist in this task, teachers and con-
sultants have provided background information and training
in the nature and parameters of specific disabilitics. During
this period of time, artists did preliminary work with small
numbers of children while constantly refining their assessment
techniques. As most of the handicapped children have had
only limited exposure to these art forms, we do not expect (o
find fully developed talent; rather, we are looking for the
dimensions of creativity which underlic a variety of human
activities,

It soon became apparent that while creative thinking pro-
cesses may manifest themselves in a variety of lields, the pro-
ject staff could produce the most cffective results by concen-
trating its efforts in the areas of Visual Arts, Music, and
Theatre-Movemeny, Some of the activities which have been

ERIC

Aruitoxt provided by Eic:

developed for this identification process are described
briefly below.

The Visual Arts activities encompass three problem-solv-
ing areas or skills: design, color-relationships, and narrative
compaosition.

The design segment uses various multi-colored cubes in a
lray to assess the child’s ability to create patterns, shapes, and
figures with the cubes, Color-relationship skills are measured
by having the child create designs and combinations using var-
ious modular shaped pieces of colored plexi-glass on a light
table. Cut-outsof semi-abstract and realistic objects, with a
suitable backdrop, are used to help the child develop a nar-
rative or tell a story in a situation where effective speech is
limited,

The musicians have the children explore the sound making
properties of common objects in their classroom environment,
Children are then asked to combine these sounds for auditory
prospects and rhythm and to develop compositions which
are then judged for originality and complexity.

The Theatre-Movement specialists have devised activities
to medsure the child’s sensory awareness and emotions
through gesture, facially, in role playing, dramatics, and
creative movement, Children who are capable are asked to
use different parts of their bodies to express a wide range of
emotions, interpretive responses, and behavioral relationships.
Simple objects such as scarves, elasticized fabrics, and hoops,
are used Lo determine the child’s ability to improvise and 1o
assess originality in the use of these body extensions.

A creative movement evaluation, based on Rudolf Laban’s
mavement themes, is used to identify body awareness, ac-
tion and shape variation, movement patiern variation, and
awareness of weight, time and tension.

The use of these multi-arts activities which have been de-
signed to elicit rich creative responses from the children,
coupled with on-the-spot professional judgments, have proved
1o be an extremely strong evaluation technique. The project
coordinator is presently devising guidelines for other program
developers who wish 1o assess the creative potential of child-
ren in these three talent areas. [n addition, the project is
publishing a document summarizing the rationale and pro-
cedures for assessing cognitive giftedness in six areas of disa-
bility, )

What has emerged very clearly from our work thus far is
the remarkable potential of a number of these children.
While the abilities may be masked or submerged by the handi-
capping condition, full assessment of all exceptional children
must include a rigorous search for exceptional strengths as
well as deficits. In some cases identification and training
during ensuing years of the project may provide a viable
career choice. For the majority of our students it is hoped
that the program will pravide an opportunity for fulfilling
growth and seff-realizarion,

FFor further inlormation please contact:
Alan ]. White, Coordinator

JFroject SEARCH

Educatianal Cenier for the Arts
55 Audubon Street

New Haven, Connecticut (1631
April 1976
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POLICIES, PROCEDURES AND GUIDELINES
FOR GIFTED AND TALENTED PROGRAMS

11,

Q

OVERVIEW

The recommendations on the following pages are con-
cerned with programs for those children who have extra-
ordinary learning ability and/or outstanding talent in the
creative arts, and who require gualitatively different
instructional programs and services. Section 10-76 allows
reimbursement for such programs when provided as part
of the public school program and prior approved by the
secretary of the State Board of Education,
RESPONSIBILITY OF THE PLANNING AND PLACE-
MENT TEAM

Many pupils can succeed in the regular school program
with some adaptations in the curricular design while
others require pragrams or services beyond the level of
those ordinarily provided in the regular school program,
but which may be provided through special education

as part of the public school program. The determination
as to which plan may be effective far these children
should be reached by the combined thinking of the spe-
cial education planning and placement team. In Connecti-
cut the ultimate responsibility for the school placement
of any child lies with the superintendent of schools of
the school district in which the child attends school. While
this responsibility is with the superintendent of schools,
his decision should represent the result of inter-profes-
sional collaboration on the part of his staff and, if naces-
sary, other consultation of an appropriate nature.
ARTICULATION WITH ADMINISTRATIVE GUIDE-
LINES

These policies and procedures should be used in conjunc-
tion with the General Guidelines for Special Education
Programs, published by the Connecticut State Department
of Education. 1976-77,

- SUMMARY OF LEGAL PROVISIONS

Section 10-76(a-j) of the Connecticut General Statutes
makes it permissive for local and regional school districts
to provide reimbursable special instructional and ancil-
lary services for pupils with extraordinary learning ability
and/or outstanding talent in the creative arts, A local or
regional board of education may do this individually or in
cooperation with other schonl districts,

PRIOR APPROVAL PLAN

To be reimbursable, plans for providing such special edu-
cation must be approved in advance by the State Depart-
ment of Education. Reimbursement based on an excess
cost concept is explained in Section VIl of the 1975-76
General Guidelines for Special Education Frograms.
DEFINITIONS OF TERMS

“Extraordinary learning ability' is deemed to be the
power Lo learn possessed by the top five per cent of the
students in a school district as chosen by the special edu-

cation planning and placement team on the basis of (1) per-

formance on relevant standardized measuring insiruments
or (2) demonstrated or potential academic achievement or
intellectual creativity .,

"Outstanding talent in the creative arts” is deemed to be
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that talent possessed by the top five percent of the stu-
dents in a school district who have been chasen by the
special education planning and placement team on the
basis of demonstrated or potential achievernent in music,
the visual arts or the performing arts,

It should be noted that a local school district could pro-
vide for upward to ten percent of its school population,

if the broadened concept of giftedness is utilized.

For example, extraordinary learning ability allows for

5% of the population involved (K-4, 5-6-7, elc.). However,
if the district elects to work with only one segment of the
population i.e. high 1Q, high achieving pupils, it is sug-
gested that a single target group such as this be limited to
1-3%. This would allow the district to include other target
groups (high creative producers, potential, underachievers)
to complete the five percent factor,

The five percent fuctor is not an automatic or magic
figure. The school district must assure the Department
that these children have been identified through multiple
criteria and that the five percent factor is not limited to
one small segment of giftedness. The same concept is to
be applied when utilizing the definitions relative 1o “out-
standing talent in the creative arts.”

Screening and identification processes become quite
complex when one is developing such criteria in the prior
approval process. Each target group of pupils being iden-
tified must be processed by multiple criteria which is
reasonable and prevents loose or unreasonable criteria
from being utilized,

IV. SCREENING AND IDENTIFICATION PROCEDURES

ST

Pl

A. Responsibility for Formulating Screening and Identifi-
calion Process
The .esponsibility for the screening and identification
of cligible children and vouth rests with the superinten-
dent of schools or a professional staff member of the
school district to whom he may delegate this responsi-
bility. This professional person responsible for the
screening and identification process will assume the
duties of designing a1 planning and placement team
for the gifted and talented as required by Section 10-
76. R
B. Screening and Identification Criteria
Screening and identification criteria should be based
on a study of all available evidence as to the pupil's
ability and/or potential by personnel qualified 1o ad-
minister and interpret:
I. appropriate standardized tesis
2. judge demonstrated ability, potential, intellectual
creativity and leadership
3. recognize outstanding talent in the creative arts
C. Approval of ldentification Criteriy
Section 10-76 of the General Statutes requires that the
sereening and identification criteria for those who are
gifted and talented must be approved by the State
Department of Education.



D, Items for Consideration in Screening and Identification
Criteria
1. Extrgordinary Learning Ability
a. Very superior scores on appropriate standardized
tests. Criteria for “'very superior’ might be the
upper two or three percent of an appropriate
criterion group or scores which are at least two

a schoal district falls below the national norms,

then appropriate measures to measure potential

should be applied.

. Judgments of teachers, pupil personnel special-
ists, administrators and supervisors who are
familiar with the pupil’s demonstrated and po-
tential ability.

c. Utilization of a multi-criteria approach is neces-
sary. A number of objective and subjective items
should be used to identify any target group. These
may include appropriate check lists, rating scales,
etc.

d. Intense interest and involvement in a specific
intellectual area.

. Additional items of evidence used in the creative
arts category should include:

a. Evidence of advanced skills, imaginative insight,
intense interest and involvement.

b. Judgments of outstanding talent based on ap-
praisals of specialized teachers, pupil personnel
specialists, experts in the field and/or others who
are qualified to evaluate the pupil's demonstrated
and potential talent.

The procedures have been designed to avoid arbi-

trary cut-off points or limitations, The identification

process should identify a small percentage of pupils
with extraordinary ability and outstanding talent
whose needs are such that they cannot be met in the
regular school program.

V. MINIMUM STANDARDS FOR PRIOR APPROVED

PROGRAMS

The designing and developing of programs for pupils in

these categories should include the following key com-

ponents:

A. A written plan for the total program must be submit-
fed to the State Department of Education for prior
approval and should include the following steps:

1. Need for Program — the extent to which the pro-
gram is needed by children at specific grade levels
and in various target groups and cannot be provided
within the general curriculum and regular classroom
offerings.

2. Philosophy of Pregram — the selection of students,
staff, the developrnent of differentiated curriculum
and instruction will be dictated by philosophy of the

[~

ot

program. Developing a program without articulating i
purpose with practice is like playing first base with-
out understanding why.
3. Goal(s) — Program - Long Range
4. Objectives
a. Pupil
b. Teacher i
c. Environmeniai 60

5. Target Group(s) of Pupils to be Served — which
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group(s) of gifted and talented pupils have the
greatest need for a program, grade levels included,
and number of pupils to be involved in the program.

6. Screening and ldentification Procedures — each

target group selected must be screened and identi-
fied, The procedures for screening and identification

identify each target group of children and youth
included in A-5 above,

Such procedures must be accomplished by use of
miultiple criteria, such as intelligence tests, achieve-
ment and aptitude tests, creativity tests, peer nomi-

tural norms or other predictive measures.

1. Administrative Design(s) — there are various de-
signs for bringing pupils together or providing space
or facilities for the instructional aspects of the pro-
gram, Such designs may embrace regional centers,
resource centers in the school district or within a

commutiity mentors, seminars, etc,
8. Differentiuted Instruction (program and/or services),

talent:

a. Differentigted Curriculum — one that involves ex-
periences and activities which are qudlitatively dif-
ferent from those provided in the regular class-
room, and involve a high level of cognitive and
affective concepts and processes beyond those
normally provided in the regular classroom.

b. Differentiated Teaching Strategies — teaching
strategies which will accommodate the unique
learning styles of the target groups being pro-
grammed for. For example, utilizing the higher
mental processes of analysis, synthesis and eva'ua-
tive thinking in working with the target group of
high achieving, highly motivated children and
youth,

9. Amount of Time spent by Pupils in Program — pupils
should be involved in these differentiated programs
for an appropriate and sufficient amount of time to
assure that the “qualitatively different'’ special educa-
tion activities will have a significant effect on reach-
ing the objectives set for them,

10. Articulation and Coordination — the special program

should include evidence that it is being developed in
relationship to the total school program. Careful
planning should be undertaken to articulating and
coordinating the special program with the general

" education program,

11. Professional Staff Qualifications — careful attention

should be given to the selection of both the instruc-
tional and ancillary staff who will work with the pu-
pils. No special certifications have been estab-
lished. Teachers should hold a certificate appropriate
for the age level of the program and should have pro-
fessional and personal qualfications judged nec-
essary for work with these children and youth,

The teacher should be an individual who has a desire
to do this special work, and has demonstrated this
interest by showing understanding of children as well
as by taking graduate courses which are designed to
increase this understanding and to develop the com-
petence required to help these children and youth.



12. Special Education “onsultative Services — there may
be a need for special education consultant services
provided by personnel other than employees of the
school district, Personnel contracted with for these
services need not be certified since their services are
being utilized in a non-instructional category or
under the supervision of certified personnel, For
example, the school district may contract with music-
ians and artists to evaluate outstanding talent in the
creative arts; to advise and assist in planning appro-
priate special edugation programs for these pupils;
to assist in special instruction of pupils under the
supervision of certified personnel; and to engage in
other activities which assist teachers to work more
effectively with eligible pupils.

13. Evaluation — both process and product should be
taken into consideration. The program and pupil pro-
gram should be evaluated in terms of the qualitatively
different objectives designed for the program and the
children and youth involved. This will require the
use of both objective and subjective processes that
take into account the variety of important program
dimensions.

VI. PROGRAM APPROVAL
Local school districts seeking reimbursement from the State
Board of Education under Section 10-76 of the Connecticut
General Statutes must submit an application far prior ap-
proval before the program becomes operational. The prior
approval application must be in narrative form and must in-
clude the following
A. Cover Page
The cover page should be a reasonable fascimile of the
following form:
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Application for Program Prior Approval
Gifted and Talented Program

to

Office of Gifted and Talented Programs
Bureau of Pupil Personnel and Special Educational Services
Division of Instructional Services
Connecticut State Department of Education

School District

Superintendent of Schools _

Address_ _ ,, , _ _ . Zip
Telephone No. _
Director of Program _ ) ) _ )
Address B - ) i Zip __
Telephone No, __
Superintendent of Schools (Signature) ~ Date
Grade Levels Involved in Program . _
No. of Children Involved in Program R _
Received in State Department of Education on _ o
Date
— 5
Approved for Operation and Funding on _
Date
_ By7

Assigned Coding Number
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B. Narrative Section — the narrative section of this applica-

tion must include amplification of all compaonents listed
under the foregoing section. V-A (1-13). Each compon-
ent should become part of the application and will serve
as the school district’s existing plan for the gifted and
talented.

4. Special Education Tuition
Payments made to other school districts, private and
public organizations for services to the gifted and tai-
ented who remain pupils in your school district (i.e.,
Talcott Mt, Science Center, Educational Center for
the Arts, Creative Arts Community, ete.),

) Negd ff:r P,r agram 5. Transportation
g g’iax;ljéc)lphy of Program C!n!y such transpartaﬁan Whﬂiéh ris provided “above and
4, Qﬁfécﬁves beyond” Vthalrijmrmally provided for the purposes of
5. Target Group(s) of Children to be Served ~ general education.

a. Grade levels 6. E,gzjtg/ , ,

b. No. of Students Served This is allowable only when such rent is necessary be-
6. Screening and Identification Procedures cause of the special education Programs. Satisfactory
7. Administrative Design(s) evidence must be presented in this prior approval 1o
8. Differentiated Instruction show that it is in the best of interest of the gifted and

a. Curriculum
b. Teaching Strategies
9. Amount of Time Spent by Teachers in Program

talented children and youth involved,
D. Applications For Prior Approval
Such application should be submitted in duplicate r1o /ater

10. Articulation and Coordination than forty-five days prior 10 the implementation of the pro-
1. Professional Staff Qualifications gram lo:
12. Special Educational Consultative Services

13.

Evaluation Procedures

C. Budget — the budgeting items should be directly re-
lated to items 1-13 above. Section 10-76 allows the fol-
lowing as reimbursable jtems of two-thirds excess cost:

1.

2.

L%
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Personnel

a. Any instructional professional spending more than
50% of his or her time in the special program.

b. Any pupil personnel specialist (counselor, psy-
chologist, ete.) spending more then 33 1/3% of his
or her time in the special program.

¢. List and describe with qualifications all profes-
sional and clerical personnel, ctc. for whom re-
imbursement is being requested and the amount
of time they are 1o spend with the program.
(Please refer 1o General Guidelines for Special
Education Programs, Section VI for further
clarification).

Instructional Equipment and Materials

List and describe costs of special instructional equip-

ment and materials required for conducting the pro-

gram. This is a calegory Lo cover costs of special in-
structional equipment and materials which are nec-
essary for the special education program and which
will be used primarily for those pupils in such a pro-
gram. Specific instructional materials beyond the
level used in the regular program would be allowed,

In some cases, rental of equipment may be reim-

bursable. For example, the purchase of musical

instruments is not reimbursable; however, in cases
where an instrument is necessary and no other source
is available, the rental of a particular instrument

may be reimbursable, (Refer to General Guidelines

for Special Education Programs, Section V1!, for fur-

ther clarification),

. Special Consultative Services

List and describe personnel (other than regular employ-
ees of the board of education) with their costs and
qualifications, Thisisa calegory Lo cover special services
provided by personnel othzr than emplayees of the
school district, (See Section V-A No. 12 for
amplification), 6
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THE FEDERAL ROLE IN EDUCATION OF THE GIFTED AND TALENTED

By Jane Case Williams
Deputy Director
OFFICE FOR GIFTED AND TALENTED
U.S. OFFICE OF EDUCATION
In the more than 100 years of its existence, the role played

by the U. 5. Office of Education in serving the gifted and tal-
ented has ranged from nonexistent or peripheral to that of
strong advocate and administrator of legislation specific to
gifted and talented education. Prior to 1961 there were .
sporadic publications from USOE, e.g., **Reading for the
Gifted", and some research and surveys of program offerings
for the gifted in high schools. Between 1961 and 1964 a spe-
cialist in the area of “gifted’’ was employed to develop train-
ing programs for the Division of Elementary-Secondary Edu-
cation; however, in 1964 the Office was reorganized away
from emphasis on specialized areas,

A measture of success of this brief attention to gifted educa-

tion can be noted in the fact that here began the impetus
which has succeeded in moving the definition of giftedness
away from narrow emphasis on academics and “1Q" toward
the broadened approach which is currently accepted for feder-
al programs.

The definition of giftnedness for purposes of federal
education programs, established in the Commissioner's Report
to Congress in 1971, reads:

Gifted and talented children are those identified by
professionally qualified persons who by virtue of out-
standing abilities, are capable of high performance. These
are children who require differentiated educational pro-
grams and|or services beyond those normally provided by
the regular school program in order to realize their contri-
bution to self and society.

Children capable of high performance include those
with demonstrated achievement and/or potential ability
in any of the following areas, singly or in combination:

. general intellectual ability

. specific academic aptitude
creative or productive thinking
leadership ability

visual and performing arts

. psychomotor ability

It can be assumed that utilization of these criteria for
identification of the gifted and talented will encompass a
minimum of 3 to 5 percent of the school population,

Evidence of gifted and talented abilities may be deter-
mined by a multiplicity of ways. These procedures should
include objective measures and professional evaluation
measures which are essentiagl components of identification,

Professionally qualified persons include such individuals
as teachers, administrators, school psychologists, counsel-
ors, curriculum specialists, artists, musicians, and others
with special training who are also qualified to appraise
pupils’ special competencies.

The Corigress of the United States expressed its interest
andi concern by passing a landmark addition to the Elemen-
tary and Secondary Education Amendments of 1969 (Public
Law 91-230), section 806, "Provisions related to gifted and
ralé{'vréd children.” This amendment, unanimously passed in
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the House and Senate, provided for two specific changes in

existing legislation. It explicated congressional intent that

the gifted and talented student should benefit from Federal

education legislation-notably titles 11l and V of the Ele-
mentary and Secondary Education Act and the teacher fellow-
ship provisions of the Higher Education Act of 1956, Section

806 directed the Commissioner of Education to conduct a

study to:

1) Determine the extent to which special educational
assistance programs are necessary or useful to meet the
needs of gifted and talented children.

2) Show which Federal cducation assistance programs
are being used to meet the needs of gifted and talented
children.

3) Evaluale how existing Federal educational assistance
programs can be more effectively tused to meet these needs,

4) Recommend new programs, if any, needed to meet
these needs.

This study represented an area of concern for both the
Federal and non-Federal sectors, and offered the U.S. Office
of Education (USOE) the opportunity to study an educa-
tional problem with nationally significant, long-term impli-
cations for society.

The study consisted of five major activities:

1) Review of research, other available literature, and
expert knowledge, .

2) Analysis of the educational data bases available to
USOE and the development of a major data base through
the “‘Survey of Leadership in Education of Gifted and
Talented Children and Youth' (Advocate Survey).

3) Public hearings by the Regional Assistant Commis-
sioners of Education in each of the 10 HEW regions to
interpret regional needs.

4) Studies of programs in representative States with a
longstanding statewide support for education of gifted
and talented children.

5) Review and analysis of the system for delivery of
Office of Education programs to benefit gifted and
talented children,

This study began in August 1970 with the development
and acceptance of the plan and concluded in June 1971 with
the preparation of the final report, based on the findings and
documentation from the five major activities.

This study produced recommendations on special programs
and suggested priorities in planning individual programs,
estimates of the professional support and teacher training
required, and adjustments in legal definitions that would

" enhance the possibility of State and local fiscal support.

The major findings of the study — those with particular
relevance to the future planning of a federal role on educa-
tion of the gified — are: .
== A conservative estimate of the gifted and talented
population ranges between 1.5 and 2.5 million children
out of a total elementary and secondary school population
(1970 estimate) of 51.6 million.

reach large and significant subpopulations (e.g. minorities
and disadvantaged) and serve only a very small percentage
of the gifted and talented population generally,



— Differentiated education for the gifted and talented
is presently perceived as a very low priority at Federal,
State, and most local levels of gavernment and educa-
tmna! admlmstratmn

sources to schr:u:sl dlSlFlEIS ,fr;\r services to the glth;d and
talented, such legistation in many cases merely represents
intent,

— Even where there is a legal or administrative basis
for provision of services, funding priorities, crisis con-
cerns, and lack of personnel cause programs for the
gifted to be miniscule or theoretical,

-- There is an enormous individual and social cost when

talent among the Nation’s children and youth goes un-
discovered and undeveloped. These students cannot or-
dinarily excel without assistance.

— ldentification of the gifted is hampered not only by
costs of appropriate testing — when these methods are
known and adopted — but also by apathy and even
hostility among teachers, administrators, guidance
counselors and psychologists.

— Gifted and talented children are, in fact, deprived
and can suffer psychological damage and permanent
impairment of their abilities 1o function well which s
equal to or greater than the similar deprivation suffered
by any other population with special needs served by the
Office of Education,

— Special services for the gifted and talented will also
serve other target populations singled out for attention
and support. (such as the disadvantaged)

- Ser’vi«:es pmvided to giﬂed and talemed children can

— States and Ic;u:al cummumués look m the Féd&ra,il
Government for leadership in this area of education, with
or without massive funding.

~ The Federal role in delivery of services to the gifted
and talented is presently all but nonexistent.

These findings provide ample evidence of the need for ac-
tion by the U.S. Office of Education ta eliminate the wide-
spread neglect of gifted and talented children, Federal lead-
ership in this effort to confirm and maintain provisions for
the gifted and talented as a national priority, and to encour-
age the States to include this priority in their own planning
was immediately assumed by the U.S. Office of Education.

The Commissioner of Education , Sidney P, Marland,
immediately established the Office ﬁ:)r Gifted and Talenled
The OGT was to be an advocate office within the U.5. Of-
fice of Education for purposes of coordinating activities
which could be supported with USOE resources and to en-
caurage investment by the private sector and other public,
State and local resources, Dr. Marland stated: “During 1971-

. 72, the Federal government, through the U.S. Office of Edu-
cation, committed itself to a new and extremely important
area of concern — the education of the gifted child, . .,
significant commitment,”

To support this commitment a small staff was assembled
and housed within the Bureau of Education for the Handi-
capped — the part of the U.S. Office of Education adminis-
tratively most parallel to accepted patterns for provision of
services to gifted children, and one highly experienced and
successful in the delivery of specialized services to specific
target populations, Some' USOQE program funds were made
available for national projects beneflttmg the gifted and
talented, e.g., the Education Professions Development Act
supported the National-State Leadership Training Institute
for the Gifted and Talented; Title V, ESEA, supported
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several regional interstate projects; career education for
gifted and talented was initiated with an institute supported
by EDAE’ All tjf thgse t:c;mmitments were enhanﬁed by the

ass;gmng in each of thé ten DHEW Tég!OnS; a part IIITIE
Gifted and Talented Program Officer.

In 1974, full recognition of the federal role in education
of the glft&d and talented was realized with the passage of
the Education Amendments of that year. Section 404 ( a
part of the Special Projects Act) gives statutory authority
to administer the programs and projects authorized by the
legislation and to coordinate all programs for gifted and
talented children and youth which are administered by the
Office of Education. This is the initial legislative authority
for a program of categorical federal support for education
of the gifted and talented.

The legislation provides for the following:

“grants to State educational agencies and local educa-
tional agencies to assist in the planning, development,
operation, and improvernent of programs and projects
designed to meet the special educational needs of gifted
and talented children at the preschool and elementary and
secondary schoal levels'’;

“grants to State education agencies for purposes of
establishing and maintaining, directly or thraugh grants
to institutions of higher education, a program for train-
ing educators of the gifted and talented and their super-
visors'’;

“grants to non-proefit agencies or institutions for leader-
ship training, including internships with local, State or
Federal agencies and other public or private groups"’;

“contracts for the establishment and operation of
model projects for the identification and education of
special target populations of gifted and talented children,
including such activities as career education, bilingual
education, and programs of education for handicapped
children and for educationally disadvantaged children’”;
and

“dissemination to the public of information pertaining
to education of the gifted and talented.”

A program of research is also authorized; however, this
is to be conducted by the National Institute of Education,
The legislation authorizes an annual appropriation for the
above purposes of $12.25 million for each year of the three-
year life of the Special Projects Act. Regulations and program
announcement dates as published in the Federal Register
may be obtained upon request for the use of potential ap-
plicants,

In implementing programs under this authority, the Office
of Education is drawing upon the experience and successful
approaches used in meeting the special educational needs of
other special target populations, as for example, handicapped
children and youth who have received enormously increased
and improved services through implementation of the Edu-
cation of the Handicapped Act.

The program of educational assistance for the gifted and
talented will employ a catalytic strategy for stimulation and
support pﬂmanly of statc leadershlp and excalh:nce of pro=
Gpmant of a natmnal dehvery system for cducatmn of grﬂ‘.ed
and talented children and youth, This is a logical extension
of the existing initiative begun in 1971 and 1972 with the
Commissioner’s Report to Congress on education of the
gifted and talented, and the designation of the Office for
Gifted and Talented as an unfunded advocate office within
the agency, In the i intervening two years, this office, working



with c:cmperatively sez:ured puhiic: and private secmr re-

Ieadershlp training and devalupmcnt, State plannlng, re-
search on special problems in identifying and serving gifted
disadvantaged, career education, and development and dis-
semination of information Lo a national user network,

With the enormous interest in this program and the
stringencies imposed by limited resources, strategies for
obtaining maximum benefit from approved projects are
important. All projects are funded on g competitive basis —
that is, there is no formula distribution of funds. Applica-
tions are reviewed on a fully competitive basis by guali-
fied readers from the field and the Office of Education.
Awards are made on the basis of review criteria which
emphﬂsizé thé planngd z:cn::fdinatfan QF g/réady ex /'stiﬁg
cﬁiﬂpgrﬂnon, h/gh quahty, ﬂitmt:és ush/ch ar:h/eye a
multiplier effect, dissemination and replication of project
outcomes, general effectiveness, and cost efficiency.
it is anticipated that supported programs under this

authority as well as other federal and non-federal resources
will address continuing needs in the major arcas of national
concern to which the Office for Gifted and Talented has
directed resources to date. These irclude the following:

State Leadership — The primary larget group is educa-
tional leadership, especially within the State education agen-
cies, where the focus has been on the development of trained
teams from each state which have capability to direct a
variety of public resources toward improving educational
opportunities for gifted and talented youth. The underlying
assumplions are supported by the fact that even the earliest
data available to the Office of Education shows a high cor-
relation between State agency efforts and services provided
to the gifted and talented populations of those states. Funds
available under the Education Professions Development Act
in 1972, 1973, and 1974, have enabled the training of diverse
teams and development of State plans for more than two-
thirds of the States and Territories as well as some regional
and large city teams, and will have reached all fifty-seven
by the end of fiscal year 1975. The program of State and
Local Education Agency grants authorized under Section 404
will provide for enactment of these plans and the “unlocking”
of State and community resources,

Manpower and Training Needs — The absence of programs
for the gifted and talented is accompanied by shortages of
personnel experienced or trained in the field. Manpower
training studies in education have shown the value of short-
term institutes for inservice teacher preparations, technical
assistance centers of excellence and catalytic funding to, or
céﬁtracting wilh collegr:s aru:l univcrsilifzs to EnCDUragE course
planning wuth prcvnsmn of resources at institutions af hzgher
education, : :

A critical need exists also for a nationally distributed cadre
of leaders — people who can assume the role of training other
leaders, influencing school districts and State education agen-
cies, and developing high quality curricula for the gifted and
talented and for the provision of “internship’ leadership
development opportunities at State and national administra-
tive levels in governmental and non-governmental organiza-
tions.

Information Development and Dissemination — In the
development of national public awareness and to respond 1o
the heavy flow of information requests, the development and
dissemination of information on educating the gifted and
talented child has been a concern of all program efforts co-
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ordinated by the Office for Gifted and Talented. Every pro-
iu:t has béén infgrmaticm praducl arientcd am:l wide distri-
has been fat;lhtiltud by the existence of the ER!C Clearmgs
house on Handicapped and Gifted, supported by the Na-
tional Institute of Education for purposes of ac4uiring,
indexing and retrieving relevant research and related data.

Through the network of States, Regional Offices of Edu-
cation, services such as the Leadership Training Institute,
and national associations of persons involved in education
of the gifted and talented, a mechanism can exist for effi-
cient determination of user rcqu:r::rngms and dissemination
%EFVHﬁES

Research and Exemplary Projects — An early history exists
of research on the measurement and development of high
potential of individuals through education. In recent years,
research in education has tended to emphasize special needs
of disadvantaged and other target populations without recog-
nizing the very special needs of the disadvantaged gifted.
These are children who, for a variety of reasons such as age,
sex, economic and social factors, race, language background,
etc., do nol receive special recognition of their potential and
cansequently fail to develop these abilities.

Section 404 permits application of research to the identi-
fication and provision of scrvices 1o such special target popu-
lations and dissemination of documentation of successful
practices.

Plans for the NIE supparted rescarch program, as mandated
in this law, are expecied to be prepared in cooperation with
USOE’s Office of the Gifted and Talenied.

Career Education — Career education as *'the total effort
of public education and the communily to help all individuals
become familiar with the values of a work-oriented society,
to integrate those values into their personal value systems,
and to implement those values in their lives in such a way that
work becomes possible, meaningful, and satisfying to each
individual” is particularly significant in consideration of the
gifted and talented. These young people are faced with a
multiplicity of possible directions for development of life
purpose — and require understanding, guidance, and develop-
ment far beyond that of their peers if they are to realize
their potential contribution to self and society.

Projects from local school districts (with state review) as
well as projects under the 15% sel aside provisions for spe-
cial target programs will be funded with career education as
one priority area,

Private Sector Cooperation — The Office for Gifled and
Talented has been successful in working cooperatively with
non-public resources to support projects initiated jointly by
the Office of Education and private agencies. This is an area
in which the Office for Gifted and Talented was given broad
authority to enter into cooperative relationships. Some
examples of products and activities include: the Exploration
Scholarships program (a national competition to identify
and place outstanding young people in carcer exploration
opportunities with some of the world's leading scientists):

a conference on educational needs of the disadvantaged
gifted; support by a foundation directly to the technical
assistance program of # state education agency; development
of a national gifted student conference and resource direc-
tory; mentorships in the arts; and partial support to confer-
ence and other activities in which there is cooperative
public-private investment.

These activities represent an important and complemen-
tary contribution to the national federal education program
for the gifted and talented and cooperative private-public
sector programs will be encouraged in conjunction with the
implementation of programs now legislated.




IN PERSPECTIVE . ..

As a source book for program planning, this manual has
concentrated on the basics: providing an overview of those
subjects which are key to initial program planning. Subjects
not covered by the manual are referred to in the bibliography.
Yet, these information and resources are not sufficient with-
‘out a perspective,

At the timg of the Bicentenial celebration, we are reminded
of the principles upon which this country was founded,
Among them was the belief that "‘all men are created equal
and endowed with certain unalienable rights . ., life, liberty
and the pursuit of happiness.” This has variously heen inter-
preted to mean that every human being has a right ta the
optimum development of his potentialities. Yet it is a political
reality that this philosophic principle has not been achieved
for large numbers of people.

Count among those people many of the gifted and talented,

Too often it has been assumed that those with advanced
intelligence could achieve "'satisfaction and success’ by
virtue of their intelligence alone. We know this is nat the
case. There are special needs which go along with special
talents.

During the last two decades * ere has been increasing
recognition of these needs. This recognition reflects a chang-
ing concept of intelligence and the expanded philosophy for
educating the gifted and talented. We no longer view intelli-
gence as fixed or predetermined. We recognize a broader
range of talents beyond the literary and mechanical intelli-
gence of old. ).P. Guilford’s *‘Structure of the Intellect
Madel” presents us with a spectrum of intellectual functions,
i.e., fluency, flexibility, imagination and originality. Calvin
Taylor talks of applied intelligence such as academic talent,
creative and productive talent, evaluative or decision making
talent, planning talent, fr;:rc:-castmg talent and communica-
tion talent. )

Further, we are just beginning to unearth the wealth of
talents to be found in disadvantaged, culturally different or
handicapped individuals. The unique problems inherent in
identifying the gifted and talented among culturally different
or handicapped populations should be apparant to us all,
Standardized tests do not identify the intellectually gified
among a culturally different population. Those who are
physically handicapped often cannot respond to questions or
tests through speech or writing. Nevertheless gifted and tal-
ented individuals abound in these population groups.

To overcome these problems, there have been numerous
projects for identifying and developing the talents of the
“disadvantaged.” From these has grown a renewed interest in
and commitment to E‘ipl(jf‘lﬂg the best means of assessing
gifted and talénted among these groups and planning for the
development of their unique abilities. Project SEARCH is a
prime example. Other research projects are being conducted
around the country, all with the expectation that their find-
ings will eventually result in joint state and local funding for
handicapped or culturally different gifted programs.

As our concept of giftedness broadens it is increasingly
clear that approaches to educating the gifted and talented
must go beyond acceleration and enrichment. This is obvious

Moving away from standardized programs, we have begun to
Emﬂhasnz ach c:h:ldsmdw:duahty mlcrests pgrEGnallly

ferent thlngs in dIFfEFEﬁl, ways, na[ ]USI qurckgr! Some lhmk
better in numbers than in words, and they perceive and under-
stand mathematical relationships more easily than verbal rela-
tionships. 5till others are unusually skilled in manipulating
spatial relationships and objects but are quite incompetent in
literature. The ways in which gifted children differ as to
learning styles are almost infinite since cach person is unique,”
This is beginning to result in more open ended programs
and methods as well as more flexible administrative designs
and more creative leaching. Yel these faciors are not to be
taken for granted. They must be carefully planned. Once the
larget population has been identified, (i.e., artistic creativity)
educational decision-making should bg based on choosing the
most effective, affordable means for meeting individual needs,
The conceptual framework doesn't end here, however.
This expanded approach 1o educational planning for the
gifted and talented must take into consideration the facl that
the early years of a child’s life are critical to the establish-
ment of individuality and to the maximum development of
potential. In the past little attention has been paid to pre-
school and primary level education of the gifted and talented.
Most programs have begun al grade four plus. Increasingly,
hc:waver the wnrk nf Ellzabclh Starkwnather m preschual

glftcd pmgrams in New Yuork City are bung mcdclcdi And
further research into identification and programming for this
age group is being initiated.

These factors and others such as in-depth teacher training
or a conceptual model for curriculum planning i.c., Joseph
Renzulli’s “Enrichment Triad Model," help bring the current
concept of educating the gified and 1alented into sharper
focus. We become increasingly aware that the process of edu-
cation does not take place when gifted students are merely
given "'more,” but when the curriculum is “different.” Pro-
gramming must provide experiences that students could not
get within the regular classroom. And these experiences must
be coordinated around the individual student’s talents and
needs,

Local school districts are increasingly aware of their
responsibility Lo the gifted and talented. There has been a
stecady growth in the number of LEA's committing them-
selves to the education of their gifted and talented. In 1975-
76 alone, there was an increase of 16 new programs within
the state of Connecticut. This is particularly significant in
tight of reduced budgets with which school boards have to
work. Further, Connecticut through its legislation has made a
commilment to the broadened concept uf giftedness, and
mandation of gifted programs is a goal toward which we work.

Providing an opportunity for the gifted and talented in
our population to develop their potential is one of the most
exciting challenges in education today. This task is not an
easy one, but by esiablishing a perspective on the subject,
following the procedural guidelines and utilizing the many
resources available, it ean be accomplished. And the rewards
will go to all involved. _A R H.

Quote taken from: Torrance, E. Paul, “Broadening Concepts
of Giftedness in the 70's", Prepared for Northeast Regional

- . i s § i y
with culturally different or handicapped individuals, but also 6'7 Conference for the G:fted and Creative, November, 1970,
important for the intellectually gifted or artistically creative. New Haven, Connecticut
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Salt Lake City, Utah 84105

Calvin Taylor, Director

MENSA and Teen MENSA
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National Association for Gifted Children
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Cincinnati, Ohio 45236

1904 Association Drive

Reston, Virginia 22091

National Merit Schoalarship Corporation

99 Grove Sirect

Evanston, llinois 60201

National/State Leadership Training Institute on the Gifted and Talented
Civic Center Tower Building
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Los Angeles, California 90012

Irving S. Sato, Direclor

Office for Gifted and Talented Dorothy A, Sisk, Director
United Staties Office of Education

R.O.B. 3, Rm. 2100

Washington, D.C. 20202

SERC (Special Education Resource. Center)

275 Windsor Street

Hartford, Connecticut 06120
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lalents and Gifts

{Available to members of The Assnciation for the Gifled)
1920 Association Drive

Reston, Virginia 22091

The Assaciation for the Gifted

Division of the Council far Exceptional Children

1920 Association Drive

Reston, Virginia 22091 P

Information is also available from those persons, programs and universities mentioned in the texL.
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